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Unit Rationale:
This unit serves to expose students to various genres of literature concerning war and its impacts. Particular attention is paid to Canadian participation in the wars of the twentieth century. Students will be required to read, write and view various genres, including poetry, novels, letters, diaries, biographies, fiction, nonfiction, historical fiction, film and other forms of media and technology. An assortment of pre-reading and pre-writing activities will encourage students to reflect on why remembrance is important and why it should take place more than once a year.

War has touched, and has the potential to touch, the lives of all Canadians regardless of age, race, ethnicity, gender, sexual orientation and/or social class. Many Canadians were killed in action, or wounded. Many, who were fortunate enough to survive, returned home forever changed. Not only were the lives of Canadians who participated directly in the war effort affected, those who stayed home were also affected. Many served – in factories, in voluntary service organizations, or wherever they were needed.

Yet, many Canadians are unaware of this information. For many adults and youth (who do not know a war veteran personally) war is a phenomenon viewed only on television, in movies, newspapers etc. In today’s society, war seems far removed from our lives making it easy to forget the sacrifices made by many soldiers and others on our behalf, so we could enjoy the lives and freedoms we experience today. We take for granted our freedom to participate in cultural and political events, and our right to live under a government of our choice. The Canadian Charter of Rights and Freedoms ensures that all Canadians enjoy protection under the law. The Canadian soldiers who went off to war did so because they felt these rights and freedoms were being jeopardized. Although we are not in the midst of a World War, we take for granted that members of the Canadian military are involved in battles overseas. While one would like to assume that we will never see a World War Three, there are no guarantees in life. Students in their life times could be involved in a future war. 

The men and woman who participated in the wars of the twentieth century believed in Canada and were willing to give their lives to protect the Canadian way of life. It does not seem just, that in return for the huge sacrifices they made, that we remember their selfless acts once a year. It is important for Canadians, both young and old, to recognize and celebrate the courage and bravery of these Canadian men and women, and show gratitude on more than one occasion.

There are many who support remembrance and as a result there is a large amount of literature available concerning war and remembrance. During this unit, students learn an important life lesson while simultaneously interacting with a multitude of genres of literature.

In war, individual acts of heroism were an every day occurrence, however not all soldiers lived to be officially recognized. We can do our part and ensure that these brave men and women did not die in vain by carrying on their legacies and ensuring that their gifts are never forgotten. In remembering all who served in war, we pay tribute for the hardships and difficulties they endured and the atrocities they viewed so we could live in peace.

Sources:

http://www.vac-acc.gc.ca/general/ 
Poppy Facts

http://www.legion.ca/asp/docs/home/home_e.asp 
Literature Circle Facts needed for Literature Talks adaptation 

http://www.education.tas.gov.au/0278/issue/021/circles.htm 

Pre-Reading Strategy: Determining Purpose and Strategy 

http://www.sasked.gov.sk.ca/docs/xla/ela15d2.html 

Haiku Information 

Nova Scotia Department of Education and Culture English Program Services. Atlantic Canada English Language Arts Curriculum Guide: Grades 4-6. Appendix 17: Forms of Poetry, page 248.1997.  

Remembrance Crest based upon the Remembrance Crest found on the Veteran’s Affairs Canada Website

http://www.vac-acc.gc.ca/youth/sub.cfm?source=feature/week2004/grades7_9 
Historical Fiction 

http://www.southernct.edu/~brownm/Ghis.html  http://www.google.ca/search?hl=en&lr=&oi=defmore&q=define:historical+fiction&X=1
Frank, Anne. The Diary of a Young Girl. New York: Bantam Books, 1993.
Kogawa, Joy. Obasan. Toronto: The Penguin Group, 1983.
 “A&E Television Networks: Biography.Com.” 3 November 2004.


http://www.biography.com  
Materials Used:






 
Obasan by Joy Kogawa

Sadako and the Thousand Paper Cranes by Eleanor Coerr

Barometer Rising by Hugh MacLennan

The Diary of a Young Girl by Anne Frank

Heroes by Robert Cormier

Forgotten Warriors: The Story of Canada’s Aboriginal War Veterans directed by Loretta Todd for the National Film Board of Canada. 
Grade Break Down For Remembrance Unit:
· Response Journals – 20% of unit grade.
· Class Participation and Discussion – 40% of unit grade total.
· Think-Pair-Share Self and Partner Evaluation – 5% of class participation & discussion grade.

· Peer Editing Evaluation for Appreciation Letters – 5% of class participation & discussion grade. 

· Literature Talks Self Evaluation – 5% of class participation & discussion grade.

· Active Listener, Responder and Participator Self Evaluation – 5% of class participation & discussion grade.

· Remembrance Display Projects – 40% of unit grade total. 

· Haiku Poem – 10% of Remembrance Display grade.
· Remembrance Crest – 10% of Remembrance Display grade. 

· Letters of Appreciation – 10 % of Remembrance Display grade.

· Historical Fiction Creative Writing Piece – 10% of Remembrance Display grade
Teacher: 80% of Remembrance Unit grade

Student: 20% of Remembrance Unit grade

Lesson 1

Unit Topic: “Remembering Times Past: A Unit on Veterans and Remembrance Day”  

Grade Level: 9

Lesson Topic: Introduction to Remembrance: A Canadian Perspective

Length of Lesson Period: 50 minutes (Monday)
Lesson Rationale: 

This lesson serves to introduce the unit and allow students to reflect on Remembrance Day. Various mediums will provide students with multiple avenues in which they can ruminate about their personal views, connections to or thoughts of November 11. This activity aims at creating awareness and deeper meaning of Remembrance Day for the student as an individual and examine why people gave their lives. 
Learning Objectives: 

· Students will watch a PowerPoint presentation of various visuals while listening to “The Last Post.”

· Students will reflect upon these images and sound during a minute of silence.

· Students will share their prior knowledge on Remembrance through the K-W-L Strategy. We will make and post a list of what they KNOW, what they WANT to know and what they LEARNED. Students will be encouraged to add new information as we progress throughout the unit. 

· Students will listen attentively to their classmates.

· Students will be able to ask and respond to questions and opinions in a class discussion format.
· Students will be able to silently read a poem. 

· Students will reflect on the poem and the writing prompt through the format of a response journal. 

Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)

· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)
· 4-Evaluate their own and others’ usage of spoken language in a range of contexts, recognizing the effects of significant verbal and non-verbal language features. (p.27)

· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)
Materials/Resources Needed for Lesson: 
· Pen or pencil
· Reflection Journal
· PowerPoint Introduction Slide Show (Appendix A)

· K-W-L Strategy (Appendix B)
· PowerPoint Poppy & Remembrance Questions Slide Show (Appendix C)
· Handout of “Why We Wear A Poppy” by Don Crawford (Appendix D)
· Reflection Journal prompt (Appendix E)
Organizational Approach: 
· Class viewing of PowerPoint Slideshow 

· Individual reflection

· Class participation in K-W-L Strategy
· Class discussion on Remembrance
· Individual silent reading
· Individual response in reflection journal 
Step-by-Step Lesson Activities and Estimated Times:

· The class will begin with a 3 minute PowerPoint Slide show of wartime photos and photos of remembrance while listening to “The Last Post.”

· Students will be asked to have a minute of silence to reflect upon the previous images and sounds. They will be asked to close their eyes, put their heads on their desks while the lights are turned off in order to create a reflective, calming atmosphere. 

· After the moment of silence is finished, the class will engage in a 15 minute discussion of the K-W-L Strategy on the topic of Remembrance Day and Veteran’s Week.

· We will continue this class discussion by looking at “Remembrance” as a topic for 10 minutes. Students will be asked to respond to and reflect upon questions and opinions which arise out of the discussion. Questions will be displayed on a PowerPoint slide to facilitate the discussion if necessary. 

· Information on “The Poppy” will be presented to the class in the form of a PowerPoint presentation for approximately 5 minutes. 

· A handout of Don Crawford’s “Why Wear A Poppy” will be passed out to each student. They will be expected to read this silently for 5 minutes. 

· After reading the handout, students will be asked to respond in their Reflection Journals until the end of the class (approximately 11 minutes). Students will be asked to reflect upon Crawford’s poem and answer the writing prompt. Students will be asked to insert the writing prompt into their Writing and Representing portfolio. If students do not finish this reflection in class, they will be asked to complete this assignment at home.

Assessment: 
· Class Participation/Discussion Rubric (Appendix F)

· Reflection Journal Rubric (Appendix G)

Plans for Reflection:

Students will be asked to reflect numerous times throughout this lesson. First, they will be given time to reflect while watching the PowerPoint Slide Show followed by the moment of silence. Students will also be asked to reflect during the class discussion and share their ideas, views, opinions and beliefs with the class. Finally, students will be asked to respond in their response journals to the PowerPoint Slide Show, the moment of silence, Crawford’s poem and answer the writing prompt (Appendix E). 
Plans for Follow Up Lesson(s):
Students will be asked to form a circle with their chairs. Volunteers will then be asked to share their Reflection Journal responses with the class. This will be facilitated by the informal sharing of the teacher’s exemplar (Appendix H).

Lesson 2

Lesson Topic: “Creation of Literature Talk Groups and Assignment of Roles”
Length of Lesson Period: 50 minutes (Tuesday)
Lesson Rationale:

This lesson begins with an informative Mini Lesson that teaches students strategies of active listeners and how to be involved in effective classroom discussions. This Mini Lesson will help students in upcoming classes to effectively participate in discussions and improve their active listening skills. These are two important skills that teachers should help students develop. The Class Share allows students to share their personal responses from the previous class, if they so choose. This allows those students who want to discuss their personal feelings and opinions the opportunity to share in a friendly environment. The Book Pass and Literature Talks allow students to make choices and decisions both as individuals and as group members. These activities also serve to improve students’ abilities surrounding discussions and group work. The Pre-reading activity entitled “Determining Purpose and Strategy” aims establishing a purpose for reading through the creation of predictions. Following this activity students will be asked to reflect upon their initial thoughts and feelings concerning the book they chose based upon the pre-reading activity in their Response Journals. 
Learning Objectives: 

· Students will be presented with strategies to improve their active listening and discussions skills. A handout will also be given to students for referral purposes. These points will be posted on the walls. 
· Students will be able to share their responses from their journals, if they so choose. 

· Students will listen and offer comments when appropriate.

· Students will be exposed to five different books.

· Students will choose a book they wish to read for the Literature Talk Groups. 

· Students will discuss their preference of roles and then agree upon the distribution of the roles.   

· Students will listen attentively to their classmates.

· Through a pre-reading strategy, students will determine a purpose for reading through the use of predictions. They will also be required to reflect upon their initial thoughts and feelings about their chosen book in their Response Journals.
· Students will read the first two chapters of their books for homework as well as prepare questions for tomorrow’s class presentation to help facilitate their involvement in the presentation as an active listener.
Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)

· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)

· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 

· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 

Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 1-Select texts that address their learning needs and range of special interests (p.29)
· 2-Students will be expected to interpret, select, and combine information using a variety of strategies, resources, and technologies (p.21)

· 1-Independent access and select specific information to meet personal and learning needs (select, from a wide range, sources appropriate to their purposes). (p.30)

· 3-Student will be expected to respond personally to a range of texts (pg. 21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)

Materials/Resources Needed for Lesson: 
· Mini Lesson on Active Listening and Creating Effective Classroom Discussions.
· Active Listening and Effectively Classroom Discussions Checklist (Appendix I).
· “Why I Wear A Poppy” Exemplar (Appendix H).

· Book Pass Handout (Appendix J)

· Literature Talk Roles (Appendix K) 

· Six copies of the following five books (based on 30 students in the class): 

· Obasan by Joy Kogawa

· Sadako and the Thousand Paper Cranes by Eleanor Coerr

· Barometer Rising by Hugh MacLennan

· The Diary of a Young Girl by Anne Frank

· Heroes by Robert Cormier
· Overhead entitled “Determining Purpose and Strategy” (Explained in lesson)
Organizational Approach: 
· Mini Lesson on Active Listening and Creating Effective Classroom Discussions

· Class Share of “Why I Wear A Poppy” journal responses. 

· Class Book Pass

· Creation of Literature Talk groups & assignment of roles
· Individual Pre-Reading Activity: “Determining Purpose and Strategy”
Step-by-Step Lesson Activities and Estimated Times:

· The class will begin with a 10 minute Mini Lesson on Active Listening and Creating Effective Classroom Discussions. This Mini Lesson will explain what an Active Listener is and how students can become one. It will also give students suggestions on how to participate and become more involved in classroom discussions. Students will be given a handout which highlights the main ideas of the Mini Lesson which they will insert into their portfolios. They will be encouraged to refer to this handout throughout the class to ensure that they are actively listening and effectively participating in class. 

· After the Mini Lesson is finished, the chairs will be arranged to form a circle to facilitate a sharing atmosphere. I will begin the Class Share by sharing my response on “Why I Wear a Poppy”. I will then ask for volunteers to share their responses with the class. This activity will take approximately 10 minutes. 
· Students will return to their previous seating arrangements of six groups of five students to begin the Book Pass. Five books will be placed on each group’s table. Students will have 2 minutes to explore each book and complete the Book Pass handout. Based upon their exploration, each group of six students will choose one of the five books, which they will complete in one week and two days (by Lesson 9). This activity will take approximately 12 minutes. 
· The students who chose the same books will form new groups in order to create five Literature Talk groups. Each student within the Literature Talks group will read the same book (6 students in 5 groups). Students will begin the Literature Talks by reviewing the roles, discussing their preferences, agreeing and assigning roles to the group members. 

· Literature Talks is an adaptation of Literature Circles and a Book Talk. Literature Talks are more formal than a Book Talk discussion in that each group member is assigned a role, normally found in Literature Circles. 

· Based upon these role assignments, students will simultaneously read their novel at home and perform their role. 

· Students will keep records of their findings according to their roles for each chapter. After the books have been read, students will share their findings and conclusions based upon their roles during Lesson 9. Unlike Literature Circles, Literature Talks do not have regular meetings, with rotating discussion roles. 

· All group members will arrive prepared for Lesson 9 with the notes and records needed to perform their job. 

· After the group has completed their Literature Talk, one student will be elected to share a short summary, salient facts, details or highlights about their novel with the wider classroom community.
· After the role assignments have been made, students will perform a pre-reading activity entitled “Determining Purpose and Strategy” for their chosen books. These activities will take approximately 18 minutes. 
· An overhead will be displayed with the following information:

· Predictions are used to set purposes for reading. For example, titles help you predict what a particular work is about. Based on the cover of the book, the title of the novel, and the blurb on the back cover, jot down a brief prediction, of what you think the book will involve, in your Response Journals. 
· Good readers also make predictions about characters and plot before and during their reading. After you have read the first page of your novel, make the following predictions in your Response Journals:  

· Why are we introduced to this character? 

· How will people react to this character? 

· What will happen to this character? 

· Where will this story take us?

· Include your initial thoughts and feelings on the book you chose based upon the pre-reading activity. If you are not able to finish your response during the class please finish it for homework. 

· Students will be required to read the first two chapters of their books at home. They will also prepare three questions for the guest speaker who will be visiting the class tomorrow.  

Assessment: 
· Class Participation/Discussion Rubric (Appendix F)

· Reflection Journal Rubric (Appendix G)

Plans for Reflection:

Students will be required to respond to the pre-reading activity in their Response Journals. Students are also required to include their initial thoughts and feelings about the book they chose. 
Plans for Follow Up Lesson(s):
Students will use their questions that they created at home during the Question and Answer period of the Guest Speaker presentation tomorrow. Students will also learn how to effectively translate and interpret poetry through a Mini Lesson, teacher modelling, individual analysis and by a Think-Pair-Share activity. 

Lesson 3

Lesson Topic: “Translation and Interpretation: Poetry and Symbols”
Length of Lesson Period: 100 minutes (Wednesday)

Lesson Rationale: 

This lesson will aid students in interpreting and translating poetry and symbols into tangible ideas and concepts. The Mini Lesson will focus on suggestions to help students improve their poetry reading and interpretation skills. Students will help in the creation of a list of useful suggestions to aid in their poetry interpretations. The list will be posted for reference purposes. After chorally reading “In Flanders’ Fields” by John MacCrae, and teacher modelling of poetry analysis, students will individually analyze one of three “Reply” poems. After they are finished, students will Think-Pair-Share about their specific poem. These activities promote students’ independence in analyzing poetry and encourage critical thinking. These activities also encourage student involvement and engagement in class discussions.

Having a War Veteran address the class will help students put a face on war. They will be asked to prepare questions to ask the speaker. This will assist students in future lessons, allowing them to put themselves in another’s shoes. Students will also use their active listening skills by recording interesting information that the speaker says. 
Learning Objectives: 

· Students will be given suggestions on how to translate and interpret poetry effectively through a Mini Lesson.

· Students will help in the creation of a list of suggestions to aid in their poetry interpretation which will be posted. 

· Students will read chorally “In Flanders’ Fields”.

· Students will observe the teacher model this process with a poem and aid in the translation and interpretation. 

· Students will then analyze a “Reply” poem and engage in a Think-Pair-Share about the poem. 

· Students will have the opportunity to evaluate themselves and their partner’s performance during the Think-Pair-Share activity. 

· As a class, students will contribute to the creation of a list of questions to ask the guest speaker. This list will be derived from the questions they prepared for homework the night before. Each student will choose one question to ask the guest speaker. 

· Students will listen to a War Veteran share his experiences and ask their prepared question during the Question and Answer period. 

· Students will record interesting information that the speaker says throughout the presentation. 

· Students will reflect upon the presentation in their Response Journals. 

· Students will read two more chapters for homework. 
Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)
· 4-Listen critically to assess the adequacy of the evidence speakers give to evaluate the integrity of information presented. (p.26)
· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)

· 4-Evaluate their own and others’ usage of spoken language in a range of contexts, recognizing the effects of significant verbal and non-verbal language features. (p.27)

· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 

· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 

Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)
· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse, and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)

Materials/Resources Needed for Lesson: 

· Chart Paper & Easel 

· Permanent marker 

· Overhead projector

· Overhead of “In Flanders’ Fields” by John MacCrae (Appendix L)
· Copies of 3 Reply Poems for class:
· “We Shall Keep the Faith” by Monia Michaels (Appendix M)
· “In Flanders’ Fields (An Answer)” by C.B. Galbreath (Appendix N)
· “American Reply” by R.W. Lillard (Appendix O)
· Chairs arranged to facilitate guest speaker’s presentation

· Pencil, Pens and paper to take notes during presentation

· Response Journals

Organizational Approach: 

· Mini Lesson: Translating and Interpreting Poetry 

· Class choral reading of “In Flanders’ Fields”
· Teacher modelling of poem analysis and class contributions.

· Individual analysis of “Reply” Poetry.

· Think-Pair-Share
· Class Compilation of Questions

· Guest Speaker Presentation

· Question and Answer Period

· Reflection on Guest Speaker in Response Journals

Step-by-Step Lesson Activities and Estimated Times:

· The class will begin with a 10 minute Mini Lesson on translating and interpreting poetry. It will focus on offering suggestions to help students improve their poetry reading and interpretation skills. As a class, we will create a guide on chart paper displaying the suggestions (to be posted). 

· Students will read chorally “In Flanders’ Fields” by John MacCrae, (females reading one line, males reading the next until the poem is completed). The teacher will then model how to analyze “In Flanders’ Fields” by John MacCrae using a transparency and the overhead. Students will be encouraged to contribute their thoughts and ideas. Particular focus will be paid to the interpretation of symbols. This will take approximately 10 minutes. 
· Students will have 20 minutes to individually analyze one of three “Reply” poems using the suggestions provided during the Mini Lesson. 
· After they have finished, students will Think-Pair-Share about their specific poem and record what they discussed. Ten minutes will be allotted for this activity. Students will be given a Think-Pair-Share Self and Partner Evaluation handout which they will complete at home. 
· As a class, students will share their questions which they prepared for homework the night before. These questions will be recorded on a piece of chart paper and each student will choose one question to ask the guest speaker.
· The class will listen to a War Veteran share his experiences. Students will be asked to record any questions, concepts or interesting facts they encounter during the presentation. Students will share their prepared questions, and any additional questions they may have thought of, during the Question and Answer period. 

· After the Question and Answer period is finished the War Veteran will be thanked by a previously chosen student. Students will be given class time to reflect upon the presentation in their Response Journals. 
· Students will be required to read two chapters for homework. 
Assessment: 
· Class Participation/Discussion Rubric (Appendix F)

· Reflection Journal Rubric (Appendix G)

· Think-Pair-Share Self and Partner Evaluation (Appendix P)

Plans for Reflection:

Students will reflect in their Response Journals following the presentation. Students may ask themselves questions such as: How did this presentation make me feel? What have I learned from this presentation? What did I think about the presentation? Will this presentation affect my future outlook on Remembrance Day and Veterans? How? Students will also reflect upon the Think-Pair-Share activity while they complete their Self and Partner Evaluation at home. 
Plans for Follow Up Lesson(s):
Students will read silently at the beginning of next class. Students will then be introduced to the Haiku through a Mini Lesson. They will write a haiku as a class, brainstorm ideas and eventually write their own haikus. 

Lesson 4

Lesson Topic: “The Art of the Haiku”
Length of Lesson Period: 50 minutes (Thursday)

Lesson Rationale: 

This lesson gives students the opportunity to read silently in class. Students will have the chance to discuss any problems they have been encountering while reading with the teacher. This also gives the teacher an opportunity to monitor students’ reading progress. After silent reading is finished, students will view the steps to write a haiku through a Mini Lesson. By having students participate in the class writing of a haiku, it allows them to directly apply the steps, and build their confidences. As a class, they will brainstorm topic ideas to aid in their haiku writing. Using the steps they have just reviewed, students will apply their newly acquired knowledge by writing haikus. 

Learning Objectives: 

· Students will be able to read silently. 

· Students will be able to discuss any problems they have been having with the teacher during this period.

· Students will be taught the steps to write a haiku through a Mini Lesson.
· Students will participate in writing a class haiku on the chalk board. 

· As a class students will brainstorm ideas to aid in their haiku writing.  

· Students will begin writing their haikus in class while the teacher circulates to help those who need additional help solidifying an idea.

· Students will finish their haikus at home, if they do not complete them in class.

· Students will read two more chapters for homework. 
Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)

· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)

· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 

· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 

Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts. (p.21)

· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 4-Articulate their own processes and strategies for reading and viewing texts of increasing complexity. (p.29)

· 3-Student will be expected to respond personally to a range of texts (pg. 21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (pg.21)

· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how specific texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of text and the reader’s/ viewer’s interpretation and response; identify the values inherent in a text). (p.32)

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (g.33)
· 3-Make informed choices of language to create a range of interesting effects and imaginative writing. (p.33)

· 2-Students will be expected to create texts collaboratively and independently, using a variety of forms for a range of audiences and purposes. (p.21)
· 1-Demonstrate facility in using a variety of forms of writing to create texts for specific purposes and audiences. (p.34)
· 2-Demonstrate an awareness of the effect of context on writing (make appropriate choices of form, style, and content for specific audiences and purposes. (p.34)
Materials/Resources Needed for Lesson: 

· Student novels 

· Chalk board & chalk

· Mini Lesson: “The Art of the Haiku” (Appendix Q)

· Haiku Brainstorm Overhead (Appendix R)

· Haiku Handout (Appendix S) 

· Overhead, transparency & marker

· Pen or pencil

· Paper or scribbler

Organizational Approach: 
· Individual silent reading

· Teacher-student mini conferences

· Mini Lesson 
· Class writing of a haiku

· Class Brainstorm of haiku ideas
· Individual writing of haikus
Step-by-Step Lesson Activities and Estimated Times:

· The lesson begins with students reading silently for 20 minutes. This will allow students the opportunity to discuss any problems they have encountered while reading with the teacher and gives the teacher an opportunity to monitor students’ reading progress. 

· Following silent reading, students will be taught the steps to writing haikus through a Mini Lesson. This should take approximately 10 minutes. 

· As a class, students will create a haiku on the chalkboard. By having students participate in the class writing of a haiku, they are able to directly apply the steps which they have just learned. This will serve to minimize the initial pressure of having to create individual haikus and increase student confidence.  

· The class will then brainstorm topic ideas for future haiku writing. These ideas will be recorded on the overhead transparency by the teacher. 

· Students will spend the remainder of the class writing their haikus. The teacher will circulate to see if any students require additional help with brainstorming and agreeing upon a topic/idea.  

Assessment: 
· Haiku Rubric (Appendix T) 
Plans for Reflection:

Students will reflect on their progress during this class. If students are having difficulties with an issue, chapter, or passage they can use the silent reading time to consult with the teacher. Students will also reflect upon their prior knowledge and what they have learned through the creation of their haiku. 

Plans for Follow Up Lesson(s):
Students will be asked to bring craft supplies (markers, construction paper, glue, magazine, etc…) to the next class for the Remembrance Crest representation and research project. In addition to the creation of a Remembrance Crest, students will view a video clip on Canadian Aboriginal veterans sharing their war memories and healing process with the viewer. Students will also be introduced to the upcoming Veterans’ Week and the Remembrance Display which they will be creating. 

Lesson 5

Lesson Topic: “Representing Remembrance: Courageous Canadians” 
Length of Lesson Period: 50 minutes (Friday)
Lesson Rationale: 
This lesson will allow students to view a video clip. Students will also explore their creative side and create a Remembrance Crest which will be displayed throughout Veteran’s Week and during the Remembrance Display. This will provide students the opportunity to chose a topic, research and create a representation of those facts. 

Learning Objectives: 

· Students will be able to view a 10 minute video clip of Forgotten Warriors: The Story of Canada’s Aboriginal War Veterans.
· Students will be informed in greater detail of Veteran’s Week and the display.

· Students will generate a Remembrance Crest which requires thought, brief research and creativity. 

· Students will remember, honour, and appreciate the achievements and sacrifices made by Canadians during times of war and acknowledge how these brave men and women contributed to the peace and freedom we enjoy today through the creation of the crest. 

· Students will gain a general knowledge of Canada's role in the World Wars through the resource materials that will be available for referral purposes and to aid in the creation of the crests.  

· Students will be shown an exemplar of this representation activity. 

· Students will clean up their spaces. 

Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)
· 4-Listen critically to assess the adequacy of the evidence speakers give to evaluate the integrity of information presented. (p.26)
· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)
· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)
· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 4-Use cueing systems and a variety of strategies to construct meaning in reading and viewing increasingly complex print and media texts.(p.29)
· 5-Articulate their own processes and strategies for reading and viewing texts of increasing complexity. (p.29)
· 2-Students will be expected to interpret, select, and combine information using a variety of strategies, resources, and technologies (p.21)

· 1-Independent access and select specific information to meet personal and learning needs (select, from a wide range, sources appropriate to their purposes). (p.30)
· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 1-Critically evaluate information presented in media texts (assess relevance and reliability of available information to answer their questions). (p.32)
· 2-Demonstrate that media texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse, and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)
· 2-Use note-making to reconstruct knowledge and select effective strategies appropriate to the task. (p.33)

· 3-Make informed choices of language to create a range of interesting effects and imaginative writing. (p.33)

· 2-Students will be expected to create texts collaboratively and independently, using a variety of forms for a range of audiences and purposes. (p.21)
· 1-Demonstrate facility in using a variety of forms of writing to create texts for specific purposes and audiences, and represent their ideas in other forms (including visual arts, music, drama) to achieve their purposes. (p.34)
· 2-Demonstrate an awareness of the effect of context on writing and other forms of representing (make appropriate choices of form, style, and content for specific audiences and purposes). (p.34)

· 3-Analyse and assess responses to their writing and media productions. (p.34)

· 3-Students will be expected to use a range of strategies to develop effective writing and other ways of representing and to enhance their clarity, precision, and effectiveness. (p.21)

· 4-Demonstrate a commitment to crafting pieces of writing and other representations. (p.35)
· 5-Integrate information from several sources to construct and communicate meaning. (p.35)
Materials/Resources Needed for Lesson: 

· Video entitled Forgotten Warriors: The Story of Canada’s Aboriginal War Veterans (Information located in Appendix U)

· Remembrance Crest Topic Suggestions (Appendix V)

· Remembrance Crest Instructions & Work Plan (Appendix W)

· Remembrance Crest Model (Appendix X) 

· Art materials such as markers, string, coloured pencils, scissors, glue, tape, etc. 

· Other crafty supplies that the students brought to class 

· Magazines

· Newspapers

· Images or photos from the internet, books, magazines, newspapers, etc.

· Any creative presentation aids like musical instruments or props.

· Computers with internet access (useful but not absolutely necessary). 
Organizational Approach:

· Class viewing of Video

· Class introduction to Veteran’s Week and discussion of Remembrance Display

· Student creation of Remembrance Crest  

Step-by-Step Lesson Activities and Estimated Times:

· The class will commence with a 10 minute video clip from the National Film Board of Canada’s Forgotten Warriors: The Story of Canada’s Aboriginal War Veterans. This will show students a different perspective of Canadian involvement in World War Two.

· After a brief discussion about the video clip, students will be introduced to Veteran’s Week. They will begin creating a classroom display to be viewed by other grade 9 classes. This display will also be open to the entire school. 

· For approximately 5 minutes, I will introduce the Remembrance Crest activity, pass out the Instructions & Work Plan handouts, and answer all questions regarding this activity. I will also pass out the prepared containers (complete with markers, glue, scissors, string, magazines, etc.).

· Students will read the following instructions in order to create the Remembrance Crest, for the remaining 20 minutes:

1. Research: Students will begin the activity by briefly researching Canada's role in war to gain general knowledge. Students are asked to keep the following questions in mind while completing this activity: 
· How do you think the Canadian soldiers who were involved in war felt? 

· Do you believe that we as Canadians have reason to remember and honour our Veterans? 

· Did any person, group, or organization stand out to you while reading? Which one and why? 
· In preparation for creating your Remembrance Crest, how do you think you might depict a certain topic with symbols, pictures, and words?
2. Decision: Students will then choose a topic (person, group, or organization) that played an important part in war. If students are having trouble choosing a topic, they are asked to refer to the Topic Suggestions.
3. Work Plan: The work plan will help students organize their thoughts and design their Remembrance Crest. They are asked to refer to the references which are provided for them to help complete their Work Plan. Once the Work Plan has been completed, students will have a step-by-step guide to create their own Remembrance Crest. 

4. Remembrance Crest: The main activity for students is the creation of a Remembrance Crest which will depict, with words, pictures, and images, their specific chosen topic. They may draw and colour pictures and words directly on the crest, print pictures and images from the Internet, or photocopy pictures from texts which portrays each quadrant. They are asked to be as creative as possible in designing their crest. 

5. Remembrance Display: Students will finish the Crest for homework if they are not able to do so in class. The Crest will be due during the following class (Monday, Lesson 6) so it can be displayed throughout Veteran’s Week. The completed Work Plan will be used as a set of speaking notes when explaining the completed Remembrance Crest during the end of unit Remembrance Display. Students will have the opportunity to describe their Crests to classmates, teachers, and other visitor during the display time.

· Five minutes have been allotted for students to clean-up their spaces. 

· As mentioned before, students will complete their Remembrance Crests as well as read another 2 chapters at home. 

· The Remembrance Crest was adapted from the following lesson found on the Veterans Affairs Website: http://www.vac-acc.gc.ca/youth/sub.cfm?source=feature/week2004/grades7_9 

Assessment: (copies of rubrics and scoring guides attached as appendix)

· Remembrance Rubric (Appendix Y) 

Plans for Reflection:

Students will be able to reflect upon the video clip during the film as well as express any thoughts, opinions or questions during the brief discussion that follows. Also, students will reflect on their previous and newly acquired knowledge in the creation of their Remembrance Crests. 
Plans for Follow Up Lesson(s):
Students will use computers during the next class to explore a list of links. During this activity they will be asked to record (the website and explanation about or description of) five things that they learned or found interesting. For the remainder of this activity, students will share and discuss their findings with the class and add to the L of the KWL.

Lesson 6

Lesson Topic: “Exploring Remembrance with the Internet”
Length of Lesson Period: 50 minutes (Monday)
Lesson Rationale: 

This lesson serves to encourage students to perform research independently using electronic media. Students will be compare and contrast the differences between having information provided to them and having to perform the research themselves. They are also required to consider the differences between using electronic media, texts and other written works. This activity is aimed at creating awareness among students of the benefits and disadvantages associated with internet resources.
Learning Objectives: 

· Students will listen to the teacher explain the expectations for the lesson.

· Students will contribute and listen to the contributions of others pertaining to the rules and expectations while using computers in the school computer lab.

· Students will search the internet to find answers to questions created by their class (W of the KWL strategy) and teacher.

· Students will share their findings with the class and listen to the finding of others.

· Students will reflect and respond in writing to the activity through the form of a response journal.
Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)
· 4-Listen critically to assess the adequacy of the evidence speakers give to evaluate the integrity of information presented. (p.26)
· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)
· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 1-Select texts that address their learning needs and range of special interests (p.29)

· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 4-Use cueing systems and a variety of strategies to construct meaning in reading and viewing increasingly complex print and media texts. (p.29)
· 5-Articulate their own processes and strategies for reading and viewing texts of increasing complexity. (p.29)
· 2-Students will be expected to interpret, select, and combine information using a variety of strategies, resources, and technologies (p.21)

· 1-Independent access and select specific information to meet personal and learning needs (select, from a wide range, sources appropriate to their purposes, use the electronic network, develop approaches and strategies to conduct their research). (p.30)
· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 1-Critically evaluate information presented in print and media texts (assess relevance and reliability of available information to answer their questions). (p.32)
· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)
· 2-Use note-making to reconstruct knowledge and select effective strategies appropriate to the task. (p.33)
· 3-Students will be expected to use a range of strategies to develop effective writing and other ways of representing and to enhance their clarity, precision, and effectiveness. (p.21)
· 3-Experiment with the use of technology in communicating for a range of purposes with a variety of audiences. (p.35)

· 5-Integrate information from several sources to construct and communicate meaning. (p.35)
Materials/Resources Needed for Lesson:

· Computers (library or computer lab).
· Completed K and W from K-W-L pre-reading strategy.
· Exploring Remembrance Websites Worksheet (Appendix Z)
· Pens/pencils
· Paper
· Response journals
Organizational Approach: 

· Teacher explanation of lesson expectations and purposes.

· Class discussion of rules for computer lab use.

· Individual or pairs of students (depending on the availability of computers) exploring the internet for answers to questions.

· Class Share of discoveries.

· Individual response to activity in response journal.
Step-by-Step Lesson Activities and Estimated Times:

· The class will begin with the teacher explaining the lesson expectations, purposes and expected behavior while in the computer lab. Students will be asked to raise their hands and provide examples of rules and regulations for computer use.

· As a class students will review the K-W-L produced in earlier classes. The W section of the K-W-L will guide students’ computer research efforts as well as questions provided on the worksheet. 

· As a class students will proceed to the library or computer lab.

· Each student or pair of students (depending on the availability of computers) will be required to research, by use of the internet, new and interesting facts pertaining to the unit. Students will be assigned approximately 30 minutes to complete this task and asked to visit three out of the six websites provided on the “Exploring Remembrance Websites Worksheet” and record a minimum of 5 facts, opinions or ideas that they learned or found interesting. Students will be required to document the internet address, describe and synthesize the information presented. Students will also be obligated to view at least one interview with a Veteran and record the name of the person and the website in which it was found. 

· Time permitting; students will search for other sites pertaining to the subject.

· After the 30 minute time limit has lapsed, students will return to the classroom. A class discussion will take place in which students will be asked to share their discoveries. This information will be added to the L section of the K-W-L reading strategy that was introduced in Lesson 1. It is estimated that this activity will take between 10-15 minutes, as some students will potentially come up with the same responses.

· Following the discussion students will be asked to respond in their response journals for 5-10 minutes concerning their time spent in the computer lab. The following questions will be written on the board to guide their responses: 

· Did you find researching independently more effective than being provided information? 

· Share your opinions concerning internet research.

· How does internet research compare to library research (using various written texts)?

· After your exploration and the class discussion, what are your feelings pertaining to Veterans and Remembrance Day? Have they changed? How and why?

· Students will be encouraged to take their response journals home at the end of the day to add to their entries, if they did not receive adequate time in class to finish.

· Students will also be requested to look through magazines and newspaper articles to find stories and information pertaining to the unit. Students will be asked to cut out at least one article per day, briefly summarize the article, and bring it to class to share with their fellow classmates. Students, selected at random, will be required to share brief summaries of their articles at the beginning of each class for the remainder of the unit. 

· Students are required to read at least two chapters in their novels in preparation for the upcoming Literature Talks.

Assessment: (copies of rubrics and scoring guides attached as appendix)

· Class Participation/Discussion Rubric (Appendix F)

· Reflection Journal Rubric (Appendix G)

Plans for Reflection:

Students will be asked to reflect upon the electronic information they encountered and determine what information they wish to share with the class. Students will also be asked to reflect on their time spent in the computer lab and the effectiveness of student internet research. Students will be asked to write these thoughts in their response journals along with their opinions concerning internet research as opposed to research completed using various written texts. Students will also be encouraged to comment or ask questions concerning any of the information they encountered and its affects during this activity. 
Plans for Follow-Up Lesson(s):
In the following lesson, students, selected at random, will be asked to share their articles and provide the class with a short summary of the information presented. This activity is meant to be short and to encourage students to continue research on their own. This will be followed by a mini lesson on how to write a letter of appreciation, after which students will write their own letter of appreciation to be mailed to a war veteran (if they so choose) or displayed. 

Lesson 7

Lesson Topic: “Expressing Appreciation for Selfless Acts”
Length of Lesson Period: 50 minutes (Tuesday)
Lesson Rationale: 

This lesson serves to introduce students through the use of a Mini Lesson to the requirements of a formal business letter and, in particular, formal letters of appreciation. Students will be required to use their newly acquired skills to create a letter of appreciation. Students will be asked to demonstrate their knowledge of the writing process and implement this knowledge in order to prepare their letter for presentation to their intended audience (either a war veteran, or the school student body if they choose to display their letter in the presentation as opposed to mailing it). 

Learning Objectives: 

· Students, who are asked, present their article summaries they encountered in newspapers and magazines.

· Students will be provided with templates of different styles of formal letters and provided with an Appreciation Letter exemplar prior to the Mini Lesson.  

· Students view a PowerPoint mini lesson on “How to Write a Letter of Appreciation”.

· Students use this information to create a first draft of a letter of appreciation addressed either to the veteran guest speaker from an earlier class or to a soldier currently residing at Soldier’s Memorial Hospital in Middleton, Nova Scotia.

· Students demonstrate their knowledge of the writing process by self-revising and editing their first draft of the letter. 

· Students will peer-edit a letter produced by a fellow classmate.

· Students demonstrate their ability to use a word processing program and complete a final draft of their letter in preparation for mailing or display. 

Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)
· 4-Listen critically to assess the adequacy of the evidence speakers give to evaluate the integrity of information presented. (p.26)
· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)
· 4-Evaluate their own and others’ usage of spoken language in a range of contexts, recognizing the effects of significant verbal and non-verbal language features. (p.27)

· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 2-Students will be expected to interpret, select, and combine information using a variety of strategies, resources, and technologies (p.21)

· 1-Independent access and select specific information to meet personal and learning needs (select, from a wide range, sources appropriate to their purposes). (p.30)
· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse, and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)
· 3-Make informed choices of language to create a range of interesting effects and imaginative writing. (p.33)

· 2-Students will be expected to create texts collaboratively and independently, using a variety of forms for a range of audiences and purposes. (p.21)
· 2-Demonstrate an awareness of the effect of context on writing and other forms of representing (make appropriate choices of form, style, and content for specific audiences and purposes). (p.34)

· 3-Analyse and assess responses to their writing and media productions. (p.34)
· 3-Students will be expected to use a range of strategies to develop effective writing and other ways of representing and to enhance their clarity, precision, and effectiveness. (p.21)

· 1-Demonstrate an awareness of what prewriting, drafting, revising, editing, proofreading, and presentation strategies work for them with various writing and other representations.(p.35)

· 2-Consistently use the conventions of written language in final products. (p.35)

· 3-Experiment with the use of technology in communicating for a range of purposes with a variety of audiences. (p.35)
· 4-Demonstrate a commitment to crafting pieces of writing and other representations. (p.35)

· 5-Integrate information from several sources to construct and communicate meaning. (p.35)
Materials/Resources Needed for Lesson: 

· Newspaper/magazine articles brought in by students.
· Mini Lesson: “Appreciation Letters” (Appendix AA)

· Mini Lesson: “Appreciation Letters” PowerPoint (Appendix BB)

· Pair Peer-Editing Evaluation for Appreciation Letters (Appendix CC)

· Paper
· Pens/pencils
· Computers with word processing programs (booked computer lab time)
Organizational Approach: (whole class, small groups, individual)

· Five chosen students’ presentations of newspaper and magazines. 

· Mini Lesson on Formal Letters and Letters of Appreciation 

· Individual student brainstorming and drafting of their own letters.

· Individual revising and editing of first drafts.

· Peer-editing of letters.

· Individual composition of final drafts of letters of appreciation addressed to war veterans.
Step-by-Step Lesson Activities and Estimated Times:

· The lesson will begin with a short 5 minute presentation of students’ newspaper or magazine article summaries. Students who have brought in the same articles will be asked to add their comments to those made by the previous student(s). 
· The class will engage in a 10 minute Mini Lesson which will explore the format of formal business letters and discuss how this format can be used to create a formal letter of appreciation.
· Students will be required to prepare their own letter of appreciation either to be mailed to our War Veteran guest speaker from a previous lesson, to an anonymous veteran currently residing at Soldier’s Memorial Hospital in Middleton, Nova Scotia or to be viewed during the Remembrance Display. 
· Students will brainstorm ideas and comments that they would like to present in their letter of appreciation and write a first draft. It is estimated that this section of the lesson will take approximately 20 minutes.
· Once students have completed their first draft, they will be given approximately 15 minutes of revision time. 
· Students will reread their letter, revise and self-edit for spelling and punctuation errors, and to ensure that they have properly followed the format of an appreciation letter. 
· Students will then be asked to choose a partner and peer-edit the letter of their partner. 
· Students will draft the final copy of their letters at home to be passed in tomorrow. Those who have access to computers can type their letters if they so choose. Neatly handwritten copies will also be accepted (due to class time constraints). 
· Students will be asked to continue reading their novels at home. They will be reminded to bring their novels to class the following day for in-class silent reading. As well students will be asked to continue searching for magazines and newspapers articles. 
· Students will not be required to mail their letters if this is against their wishes, however those who choose not to mail their letters will display their work in the Remembrance Day display. Those who do decide to mail their letters and also wish to display their work in the Remembrance Day display can produce two copies.  
Assessment: 

· Letter of Appreciation Rubric (Appendix DD)

Plans for Reflection:

Prior to composing their letter of appreciation, students will be asked to reflect upon the issues and ideas that they would like to discuss. Students will reflect upon what they enjoy today, due to the sacrifices made by soldiers, and express their gratitude in writing.
Plans for Follow-Up Lesson(s):

In the following lesson, students will be allotted 25 minutes for silent reading of their Literature Talks novels. Students will also be introduced to several diary entries and biographies. Students will discuss what historical fiction is and will produce a piece of historical fiction to be displayed in the Remembrance Day display.
Lesson 8

Lesson Topic: “Creating History: A Look at Historical Fiction”
Length of Lesson Period: 100 minutes (Wednesday)
Lesson Rationale: 

This lesson serves to (re)introduce students to the genres of diaries, biographies and historical fiction. Students will create a piece of historical fiction in which they will be expected to demonstrate a sound understanding of the themes prominent in the unit’s literature. Students will also be expected to demonstrate knowledge of the literary techniques found in historical fiction. 
Learning Objectives: 

· Students who are asked must present their article summaries they encountered in newspapers and magazines.

· Students will read silently.

· Students will view a PowerPoint Mini Lesson on “Diaries, Biographies and Historical Fiction”.

· Students will share and discuss their previous knowledge of the three genres.

· Students will listen attentively while the teacher reads aloud genre examples.

· Students will brainstorm ideas for this assignment through participation in a prewriting activity and through small group discussions.

· Students will use this information and create the first draft of a piece of historical fiction.

· Students will demonstrate knowledge of the characteristics and aims of historical fiction and create a piece of their own.

Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)
· 4-Listen critically to assess the adequacy of the evidence speakers give to evaluate the integrity of information presented. (p.26)
· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)
· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 1-Select texts that address their learning needs and range of special interests (p.29)

· 2-Read widely and experience a variety of young adult fiction and literature from different provinces and countries. (p.29)
· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 5-Articulate their own processes and strategies for reading and viewing texts of increasing complexity. (p.29)
· 2-Students will be expected to interpret, select, and combine information using a variety of strategies, resources, and technologies (p.21)

· 1-Independent access and select specific information to meet personal and learning needs (select, from a wide range, sources appropriate to their purposes). (p.30)
· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse, and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)
· 2-Use note-making to reconstruct knowledge and select effective strategies appropriate to the task. (p.33)

· 3-Make informed choices of language to create a range of interesting effects and imaginative writing. (p.33)

· 2-Students will be expected to create texts collaboratively and independently, using a variety of forms for a range of audiences and purposes. (p.21)
· 2-Demonstrate an awareness of the effect of context on writing and other forms of representing (make appropriate choices of form, style, and content for specific audiences and purposes). (p.34)
· 3-Students will be expected to use a range of strategies to develop effective writing and other ways of representing and to enhance their clarity, precision, and effectiveness. (p.21)
· 1-Demonstrate an awareness of what prewriting, drafting, revising, editing, proofreading, and presentation strategies work for them with various writing and other representations.(p.35)

· 2-Consistently use the conventions of written language in final products. (p.35)
· 4-Demonstrate a commitment to crafting pieces of writing and other representations. (p.35)
· 5-Integrate information from several sources to construct and communicate meaning. (p.35)

Materials/Resources Needed for Lesson: 

· Newspaper/magazine articles brought in by students.
· “Diaries, Biographies and Historical Fiction”: PowerPoint presentation 
(Appendix EE)
· Computer and projection screen
· Diary of Anne Frank exert of which is to be read to the class as an example of a diary entry (Appendix FF).
· Obasan exert of which is to be read to the class as an example of a piece of historical fiction (Appendix FF).
· Example of a biographies (which would be printed off and read to the students) (Appendix FF).
· Pens/pencils
· Paper
Organizational Approach:
· Five chosen students’ presentations of newspaper and magazines. 

· Silent reading.

· Whole class viewing of PowerPoint Mini Lesson presentation.

· Whole class discussion of the three genres outlined in the Mini Lesson.

· Teacher reading of examples of the three genres.

· Individual prewriting activity.

· Small group sharing and brainstorming of ideas for upcoming historical fiction assignment.

· Individual writing of historical fiction assignment.

Step-by-Step Lesson Activities and Estimated Times:

· The lesson will begin with a short 5 minute presentation of students’ newspaper or magazine article summaries. Students who have brought in the same articles will be asked to add their comments to those made by the previous student(s). 
· For 25 minutes, students will read their novels for the Literature Talks or another book from the classroom library (if they have already finished their novel or happened to forget it at home).
· Students will view a 10 minute PowerPoint presentation aimed at (re)introducing the genres of diaries, bibliographies and historical fiction. Students will be asked to share what they know about these overlapping genres with the class.

· As a class students will discuss the differences, similarities and potential for overlap concerning these genres of literature. It is estimated that 10 minutes will be required for the reading of examples and this short discussion.

· Examples of each genre will be read aloud to the class.

· Students will then begin the process of writing their own piece of historical fiction. This process will commence with a 10 minute pre-writing exercise, in which the teacher will ask students to close their eyes and picture a soldier from the World War I or World War II era. Students will be instructed that this character need not be a soldier. Students will be asked to visualize this person, their role in the war, their physical location and their thoughts and emotions. Students will then open their eyes and begin writing/describing what they envisioned.

· Students will disperse into small groups of approximately 4 or 5 students and share their prewriting ideas for approximately 10 minutes. Together students will brainstorm other ideas for their historical fiction pieces.

· Students will return to their desks and begin drafting a piece of historical fiction. Students will be given the remainder of the class (approximately 30 minutes to complete this assignment. Students who have not completed their first draft by the end of class will be expected to finish it for homework. Those students who do finish their first draft before the end of class will begin the revising and editing process. 

· Students will also be required to finish reading their novels for homework in order to prepare for tomorrow’s Literature Talks.
Assessment: 

· Historical Fiction Writing Prompt & Evaluation (Appendix GG)

Plans for Reflection:

Students will be provided time to reflect upon what they know about the war eras during the prewriting and brainstorming activity. Students will not be required to reflect in their response journals. 
Plans for Follow-Up Lesson(s):

In the following lesson, students will be participating in Literature Talks to discuss the novels they have been reading throughout the unit. Students will also be asked to reflect upon the value of this exercise. 
Lesson 9

Lesson Topic: “Literature Talks” 
Length of Lesson Period: 50 minutes (Thursday)
Lesson Rationale:

Literature Talks allows students to read a novel of their choosing (which interests them and is appropriate to their reading abilities). By having students adopt various roles, they are able showcase and share their strengths in reading, writing, representing and comprehending. Literature Talks also facilitates students’ abilities to independently learn outside of the classroom. During the Literature Talks, students are exposed to different interpretations, opinions and thoughts concerning the same novel. 

Learning Objectives: 

· Students who are asked must present their article summaries they encountered in newspapers and magazines.

· Students will form their Literature Talk group, reprise their assigned roles and share their findings with their group. 

· Students will reflect and consider specific questions on this experience in their Response Journals.  
Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)
· 4-Listen critically to assess the adequacy of the evidence speakers give to evaluate the integrity of information presented. (p.26)
· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Give and follow instructions and respond to questions and directions of increasing complexity. (p.27)
· 4-Evaluate their own and others’ usage of spoken language in a range of contexts, recognizing the effects of significant verbal and non-verbal language features. (p.27)

· 3-Interact with sensitivity and respect, considering the situation audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 1-Select texts that address their learning needs and range of special interests (p.29)

· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 5-Articulate their own processes and strategies for reading and viewing texts of increasing complexity. (p.29)
· 2-Students will be expected to interpret, select, and combine information using a variety of strategies, resources, and technologies (p.21)

· 1-Independent access and select specific information to meet personal and learning needs (select, from a wide range, sources appropriate to their purposes). (p.30)
· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse, and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Writing and other ways of Representing

· 1-Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imagination. (p.21)

· 1-Use a range of strategies in writing and other ways of representing (to extend ideas and experiences, explore and reflect on their feelings, values, and attitudes, consider others’ perspectives, reflect on problems and responses to problems, describe and evaluate their learning processes and strategies, reflect on their growth as language learners and language users. (pg.33)
· 2-Use note-making to reconstruct knowledge and select effective strategies appropriate to the task. (p.33)

· 3-Make informed choices of language to create a range of interesting effects and imaginative writing. (p.33)

· 2-Students will be expected to create texts collaboratively and independently, using a variety of forms for a range of audiences and purposes. (p.21)
· 1-Demonstrate facility in using a variety of forms of writing to create texts for specific purposes and audiences, and represent their ideas in other forms (including visual arts, music, drama) to achieve their purposes. (p.34)

· 2-Demonstrate an awareness of the effect of context on writing and other forms of representing (make appropriate choices of form, style, and content for specific audiences and purposes). (p.34)

· 3-Students will be expected to use a range of strategies to develop effective writing and other ways of representing and to enhance their clarity, precision, and effectiveness. (p.21)

· 2-Consistently use the conventions of written language in final products. (p.35)
· 4-Demonstrate a commitment to crafting pieces of writing and other representations. (p.35)

Materials/Resources Needed for Lesson:

· Newspaper/magazine articles
· Literature Talk Roles (Appendix K) 

· Six copies of the following five books (based on 30 students in the class): 

· Obasan by Joy Kogawa

· Sadako and the Thousand Paper Cranes by Eleanor Coerr

· Barometer Rising by Hugh MacLennan

· The Diary of a Young Girl by Anne Frank

· Heroes by Robert Cormier

· Response Journals

· Pen/pencils

· Chalkboard/ Chalk
Organizational Approach: 
· Five chosen students’ presentations of newspaper and magazines. 

· Literature Talk group discussions
· Individual Reflection 
Step-by-Step Lesson Activities and Estimated Times:

· The lesson will begin with a short 5 minute presentation of students’ newspaper or magazine article summaries. Students who have brought in the same articles will be asked to add their comments to those made by the previous student(s). 
· Students will join the other members of their Literature Talk group formed in Lesson 2. Each group will find a spot in the classroom and begin their Literature Talks. Each group member will reprise their assigned role and share their findings. The roles and duties were as follows: 

· The Selection Director has recorded interesting passages from the chapter(s) as she/he read. The Selection Director will present these passages in order to inspire discussion. 

· The Vocabulary Enricher has recorded interesting, unusual or unknown words from the chapters as she/he read and wrote the sentence in which they found them in along with the page number. They have looked up the definition that matches the usage of the word in the sentence and recorded it as well. The Vocabulary Enricher will be required to share this with his/her group. 

· The Discussion Director’s role is to stimulate and instigate discussions. He/she has written four to six questions about each chapter they have read. They will ask these questions during the Literature Talk.
· The Art Director was required to draw pictures of what happened in each of the chapters. These pictures include specific details from the story and the page number where this image comes from. Also included is why the Art Director included these elements in their pictures. These images will be shared with the group. 
· The Connector Director’s role is to connect the book to students’ way of life. He/she had to find a way to connect what they have read, to something that might happen, or has actually happened in the past. 
· The Literary Luminary has chosen a passage to read to the group from each chapter, and will explain why it's been chosen. The Literary Luminary was required to record the page numbers on which these passages can be found so the rest of the group can follow along.

· Students will be allotted 40 minutes to complete this activity. 
· Following the Literature Talks, students will return to their desks and reflect on this experience. Students will be asked to consider the following questions (which will be written on the board) while writing in their journals:
· Look back in your Response Journals to your predictions made in Lesson 2. Reflect on your prediction. Was this accurate? How was it not accurate?

· Look back in your Response Journals to your initial thoughts and feelings on your book. Have these thoughts and feelings changed? How and why? 
· Students who do not complete their response journals will be asked to do so for homework. Students are also asked to complete their final draft of their historical fiction writing piece for the Remembrance Display tomorrow as well as create their Remembrance Displays. These displays include the following: 

· Haiku

· Remembrance Crest
· Letter of Appreciation (possibly)

· Historical Fiction piece

· Newspaper articles which they have been collecting throughout the past week. 

Assessment:

· Literature Talks Self Evaluation (Appendix HH)

Plans for Reflection:

Students will be required to respond to the Literature Talks in their Response Journals. Students are also required to consider the questions mentioned above and reflect on their predictions made in Lesson 2. Students are asked to complete their Literature Talks Self Evaluation for tomorrow.
Plans for Follow Up Lesson(s):
Students will showcase their works which were completed throughout the unit in the Remembrance Display which will be viewed by the larger school community.  

Lesson 10

Lesson Topic: “Remembrance Display”
Length of Lesson Period: 50 minutes (Friday)
Lesson Rationale:

This lesson is aimed at providing students with purpose for the work they created in previous classes. The Remembrance Display presents students with a specific audience, composed of their larger school community. This encouraged students to put more effort into their works because it will not only been seen by their teacher. This lesson also encourages pride in what students have accomplished. Students are encouraged to share their newly acquired skills and reflect upon the personal growth that has taken place throughout the course of the unit. Students are allowed an opportunity to share ideas and opinions regarding remembrance and war with all viewers (students and teachers). This activity also provides closure to an eye opening, thought-provoking and emotional unit. 

Learning Objectives: 

· Students who are asked must present their article summaries they encountered in newspapers and magazines.

· Students set up their Remembrance Display showcasing their works.
· Students circulate and view other’s showcases.
· Students explain the thoughts, feelings and ideas behind each work to visitors.
· Students reflect upon the Remembrance Display in their Response Journals.
Learning Outcomes from English Language Arts Curriculum Guide:

Speaking and Listening

· 1-Speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, and experiences. (p.20).

· 1-Examine others’ ideas in discussion to extend their own understanding. (p.26)

· 2-Ask relevant questions calling for elaboration, clarification, or qualification and respond thoughtfully to such questions. (p.26) 

· 3-Articulate, advocate, and support points of view, presenting viewpoints in a convincing manner. (p.26)

· 2-Communicate information and ideas effectively and clearly, and to respond personally and critically. (p.20)

· 1-Particpate constructively in conversation, small-group and whole-group discussion, and debate, using a range of strategies that contribute to effective talk. (p. 27)

· 2-Adapt vocabulary, sentence structure and rate of speech to the speaking occasion. (p.27)

· 3-Interact with sensitivity and respect, considering the situation, audience, and purpose. (p.20)

· 1-Demonstrate active listening and respect for the needs, rights, and feelings of others. (p.28)

· 2-Demonstrate an awareness of the power of spoken language to influence and manipulate, and to reveal ideas, values, and attitudes. (p.28) 
· 3-Demonstrate an awareness that spoken language has different conventions in different situations and cultures and use language appropriate to the situation. (p.28) 
Reading and Viewing

· 1- Students will be expected to select, read and view with understand a range of literature, information, media and visual texts (p.21)
· 3-Demonstrate an understanding that information texts are constructed for particular purposes. (p.29)

· 5-Articulate their own processes and strategies for reading and viewing texts of increasing complexity. (p.29)
· 3-Students will be expected to respond personally to a range of texts. (p.21)

· 1-Respond to some of the material they read or view by questioning, connecting, evaluating, and extending (move beyond initial understanding to more thoughtful interpretations). (p.31)

· 2-Express and support points of view about texts and about issues, themes, and situations within texts, citing appropriate evidence. (pg.31)

· 4-Students will be expected to respond critically to a range of texts, applying their understanding of language, form, and genre. (p.21)

· 2-Demonstrate that print texts are constructed for particular purposes and particular audiences (describe how particular texts and genre characteristics contribute to meaning and effect). (p.32)

· 3-Respond critically to texts of increasing complexity (analyse, and evaluate a text in terms of its form, structure, and content; recognize how their own ideas and perceptions are framed by what they read and view; demonstrate an awareness that personal values and points of view influence both the creation of texts and the reader’s/viewer’s interpretation and response; identify the values inherent in a text). (p.32) 

Materials/Resources Needed for Lesson:
· Newspaper/magazine articles
· Prepared Remembrance Displays

· Response Journals

· Pen/pencils

Organizational Approach:

· Five chosen students’ presentations of newspaper and magazines 

· Individual Remembrance Display set up 

· Class presentations/explanations

· Class Display clean up
· Individual Reflection 
Step-by-Step Lesson Activities and Estimated Times:

· The lesson will begin with a short 5 minute presentation of students’ newspaper or magazine article summaries. Students who have brought in the same articles will be asked to add their comments to those made by the previous student(s). 
· Students will have 10 minutes set up their Remembrance Displays (which were prepared the night before). These displays include the following: 

· Haiku

· Remembrance Crest
· Letter of Appreciation (possibly)

· Historical Fiction piece

· Newspaper articles which they have been collecting throughout the past week. 
· The Remembrance Display will be open for viewing for the remainder of the class (approximately 30 minutes) leaving five minutes for clean up.  
· The greater school community has been invited to visit our Remembrance Display. Students are encouraged to visit their classmates’ displays as well as interact with guests, especially in regards to their projects. 
· For homework, students will reflect upon the display experience in their Response Journals and complete the Active Listener, Responder and Participator Self Evaluation for the next class (Monday). 
Assessment:

· Active Listener, Responder and Participator Self Evaluation (Appendix II)

Plans for Reflection:

Students will be required to respond to the Remembrance Display in their Response Journals for next class. They will also be required to reflect upon their listening, responding and participating throughout the unit when completing Active Listener, Responder and Participator Self Evaluation for the next class.
Plans for Follow Up Lesson(s):
A new unit entitled, “Around The World in Eighteen Days: A Unit on Multicultural Literature” will be introduced.
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Appendix D

Why Wear a Poppy?

"Please wear a poppy," the lady said,
And held one forth, but I shook my head,
Then I stopped and watched as she offered them there,
And her face was old and lined with care;

But beneath the scars the years had made
There remained a smile that refused to fade.
A boy came whistling down the street,
Bouncing along on care-free feet.

His smile was full of joy and fun,
"Lady," said he, "may I have one?"
When she'd pinned it on, he turned to say;
"Why do we wear a poppy today?"

The lady smiled in her wistful way
And answered; "This is Remembrance Day.
And the poppy there is a symbol for
The gallant men who died in war.

And because they did, you and I are free - 
That's why we wear a poppy, you see.
I had a boy about your size,
With golden hair and big blue eyes.

He loved to play and jump and shout,
Free as a bird, he would race about.
As the years went by, he learned and grew,
And became a man - as you will, too.

He was fine and strong, with a boyish smile,
But he'd seemed with us such a little while
When war broke out and he went away.
I still remember his face that day.

When he smiled at me and said, 'Goodbye,
I'll be back soon, Mum, please don't cry.'
But the war went on and he had to stay,
And all I could do was wait and pray.

His letters told of the awful fight
(I can see it still in my dreams at night),
With the tanks and guns and cruel barbed wire,
And the mines and bullets, the bombs and fire.

Till at last, at last, the war was won - 
And that's why we wear a poppy, son."
The small boy turned as if to go,
Then said: "Thanks, lady, I'm glad to know.

I slunk away in a sort of shame, 
And if you were me, you'd have done the same:
For our thanks, in giving, if oft delayed,
Though our freedom was bought - and thousands paid!

And so, when we see a poppy worn,
Let us reflect on the burden borne
By those who gave their very all
When asked to answer their country's call
That we at home in peace might live.
Then wear a poppy! Remember - and Give!


By Don Crawford

Appendix E

Reflection Journal: Do YOU wear a poppy? 

(If so, why? If not, why not?)

Please read and reflect upon the poem Why Wear a Poppy? by Don Crawford. Respond to the Crawford poem and discuss your feelings and opinions based on the reading. Also provide a personal reflection on why YOU wear a poppy on Remembrance Day. Questions to consider include:

1) Do you know a war veteran?

2) Did you lose a grandparent or family member to war?

3) Do you wear a poppy because it is expected?

4) Have you ever been to a Remembrance Day ceremony?

Please be as honest as possible. You will not be required to share your response with the class. I will not expect polished prose. Your grades will not be based on grammar, spelling, punctuation or any other technical aspect of writing. Instead your grades will be based upon quality and how well you reflected on the Crawford poem and the question of why you wear a poppy. There are no length restrictions however, a one page entry would be appropriate but you are welcome to write more if you feel the need.

Appendix F

Rubric for Class Discussions and Participation

	
	Surpasses expectation consistently
	Sometimes
	Seldom

	Freely offers their opinions, feelings and ideas.
	
	
	

	Listens carefully so they can link what they know with what others know.
	
	
	

	Gives facts and reasons to support their opinions.
	
	
	

	Asks clarifying questions and makes clarifying statements.
	
	
	

	Responds to other people’s questions, interests, problems, and concerns.
	
	
	

	Shares equally in the discussion/talking.
	
	
	

	Demonstrates leadership by suggesting ideas, other ways to solve problems, or new directions for the group to explore.
	
	
	

	Speaks up but does not interrupt others.
	
	
	

	Offers suggestions without dominating the discussion.
	
	
	

	Supports others by indicating that they are interested in what is being said (ex. Gestures, facial expressions and posture).
	
	
	

	Offers positive feedback to other group members whether they agree or not.
	
	
	


Appendix G

Rubric for Reflection Journals

Superior (5)

· The response demonstrates a superior understanding of the assigned reading and careful reflection upon the questions posed.

· The response is clear as are the ideas, opinions and emotions of the writer.

· The response is logical and easy to follow.

· The writer is confident, and demonstrates a strong personal engagement with the subject.

· The response is interesting and unnecessary information has been omitted.

Acceptable (3)

· The response demonstrates a sound understanding of the assigned reading and reflection upon the questions posed.

· The response is clear for the most part as are the ideas, opinions and emotions of the writer.

· The response is logical and easy to follow for the most part.

· The writer has a strong voice and demonstrates a personal engagement with the reading.

· The response holds the attention of the reader.

Weak (1)

· The response does not demonstrate a sound understanding of the reading and shows little reflection upon the questions posed.
· The main idea is unclear. It is hard to figure out what the writer is trying to say.
· Comments seem to be general and random. It is not easy to follow.
· The writer’s voice is weak and does not demonstrate a personal engagement with the reading.
· Much of the writing simply fills space, it seems as though the writer is struggling to find things to say.
Appendix H

Reflection Journal: Why Wear a Poppy?


I found the Crawford poem Why Wear a Poppy very thought provoking. I think this poem adequately represents the majority of attitudes and opinions concerning Remembrance Day. Some people wear poppies because they understand first hand the importance of remembering the sacrifices made by the soldiers of World War I and World War II. They understand that we live freely today because of the actions of these brave men and women. This importance is often heightened when the person has a family member who died in the war or who survived to tell their stories of horror and devastation. Others wear poppies year after year but never fully appreciate or understand what the poppy symbolizes. Still there are others who don’t wear poppies at all.

 Often the sacrifices made by war veterans are forgotten and neglected. As time goes on and we move farther from 1945 (the end of the Second World War) there are less fewer and less surviving veterans to share their experiences, which allows forgetting to become easier. More and more frequently we come across people like myself who don’t know someone personally that participated in the wars. Those who have been affected directly by the war see this as an emotional time of year, however as generations are furthered from this experience the emotion often becomes less intense. I think as a nation we need to come together and conserve these memories and the messages of our veterans. We need to celebrate our countries heroes, and keep their legacies alive.


I found this poem very touching, as I can imagine I would feel the same way as the lady passing out the poppies had my son gone to war and not returned. If I were her I also would want to know that his sacrifice and those made by others like him was not forgotten or taken for granted. The message presented in the poem is that it is our duty as people who benefit from the sacrifices made by soldiers to remember their bravery and honor. I agree with this statement and don’t think that this remembrance should only take place for one minute, once a year. Why should we give up only one minute of our time, every twelve months when they gave up their entire lives?


When I was younger I wore a poppy because my mom would buy me one and pin it on my jacket. Today I recognize the significance of the poppy and wear it with pride. I think the efforts and sacrifices made by veterans both dead and alive should be celebrated, and I don’t think that wearing a poppy is enough. We need to educate ourselves about the conditions that these men and women faced and acknowledge their bravery and honor and all that they have given us.


 This November when I put a poppy on my coat, I will not be thinking of one soldier in particular because I do not know anyone personally that served in the war or lost their life in these battles for freedom. So I will wear my poppy for all the men and women who participated in and gave their lives to the war effort so I could enjoy the life that I enjoy today. I will attempt to keep this in my mind and heart not only on November 11th but everyday throughout the entire year. I will also be thankful and think about the men and women today who are overseas in areas of fighting and devastation participating in peace keeping endeavors. 
Appendix I
Checklist: Am I being an Active Listener and 

Effectively Contributing to Classroom Discussions?

Active, effective listening is a habit, as well as the foundation of effective communication. Active listening intentionally focuses on who you are listening to, whether in a group or one-on-one, in order to understand what he or she is saying. As the listener, you should then be able to repeat back in your own words what they have said to their satisfaction.  This does not mean you agree with, but rather understand, what they are saying.

Have you prepared  with a positive, engaged attitude?
· Are you focusing your attention on the subject or speaker?

· Have you review mentally what you already know about the subject?(previous lectures, TV programs, newspaper articles, web sites, prior real life experience, etc.)

· Have you avoided distractions?(Seated yourself appropriately close to the speaker and distractions such as a window, a talkative neighbor, noise, etc.)

· Are you acknowledging any emotional state?(Suspend emotions until later, or passively participate unless you can control your emotions).
· Have you set aside your prejudices and opinions? (Remember, you are present to learn what the speaker has to say, not the other way around).
Are you actively listening?
· Are you focusing on the person communicating? (Follow and understand the speaker as if you were walking in their shoes and be sure to listen with your ears but also with your eyes and other senses).

· Are you aware? Are you non-verbally acknowledging  points in the speech?(Let the argument or presentation run its course; don't agree or disagree, but encourage the train of thought).
· Are you involved? (Actively respond to questions and directions; be sure that your body language reflects this).  

Presentations: During A Q & A:

If you are posing a question: 

· Are you quickly expressing you appreciation?

· Are you briefly summarizing a preliminary point?

· Have you asked the relevant question? 

If you are making a point:

· Are you quickly expressing your appreciation?

· Have you briefly restated the relevant idea as presented? 

· Have you stated your idea, interpretation, reflection?

· Have you invited a response?

Continued development:

· Get contact information for later reference 

· Invite friends/classmates for discussion afterward 

· Write out a summary with questions for further review. 

Classroom Discussions:

· Are you voicing your opinion at the appropriate time in classroom discussions?

· Is your opinion based on the text, other readings, class discussions, library sources, experts in the topic, as well as your own experience?

· Are you listening carefully to what your teacher and classmates are saying?

· Are you making notes of the points you wish to answer or discuss or question? 
(Remember:  a question is as valuable as an opinion in the course of discussion.  
It shows that you are trying to understand others, as well as be understood!)
· Are you introducing your contribution with a quick summary of the discussion or point... i.e. “As I understand it....” (This shows that you are trying to understand,
shows where you are in understanding the main idea). 

· Are you certain that you are being clear to the class and teacher in your summary and when expressing your opinion?

· Are you trying to keep your comments to the point? 

· Are you referring to your notes to back up your opinions?

· When making an argument, are you beginning with examples from the author or teacher, but generally using your own examples to show your agreement with their point of view? 

Discussions based upon readings:

· Have you studied course lectures, articles, texts?

· Did you find the author's thesis and restate it in your own words?

· Have you decided what your opinion or reaction is to the author's thesis?

Remember to… 
· Voice a well-informed opinion. 

· Listen and try to understand others' opinions. 

· Respect others’ opinions and insist on being respected for yours. 

· Focus your contribution on your analysis of the topic, your reaction, your opinion, and finally your openness to understand others.
Appendix J

Book Pass

Book #1:

1. Title:______________________________________________________________________________________________________________________________

2. Author:____________________________________________________________________________________________________________________________

3. Cover Details: _____________________________________________________ ______________________________________________________________________________________________________________________________________________________________________________________________________

4. Interesting Points: __________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Book #2:

5. Title:______________________________________________________________________________________________________________________________

6. Author:____________________________________________________________________________________________________________________________

7. Cover Details: _____________________________________________________ ______________________________________________________________________________________________________________________________________________________________________________________________________

8. Interesting Points: __________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Book #3:

9. Title:______________________________________________________________________________________________________________________________

10. Author:____________________________________________________________________________________________________________________________

11. Cover Details: _____________________________________________________ ______________________________________________________________________________________________________________________________________________________________________________________________________

12. Interesting Points: __________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Book #4:

13. Title:______________________________________________________________________________________________________________________________

14. Author:____________________________________________________________________________________________________________________________

15. Cover Details: _____________________________________________________ ______________________________________________________________________________________________________________________________________________________________________________________________________

16. Interesting Points: __________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Book #5:

17. Title:______________________________________________________________________________________________________________________________

18. Author:____________________________________________________________________________________________________________________________

19. Cover Details: _____________________________________________________ ______________________________________________________________________________________________________________________________________________________________________________________________________

20. Interesting Points: __________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Appendix K

Literature Talk Roles

Please read the following six roles, one of which you will be assigned to. Discuss your preference of roles with your group. As a group, agree and fairly assign the roles to all group members. If there is a disagreement, be sure to come to a group consensus. “Rock-Paper-Scissors” or “Choose a Number From 1-10” works well. 
Selection Director: Your role is to record interesting passages from the assigned chapter (s) to inspire discussion. A question you should ask yourself while reading is: Why do I find this passage interesting? Be prepared to share this with your group.
Vocabulary Enricher: Your role is to find interesting unusual or unknown words from the chapter(s). Write the sentence in which you find them on along with the page number. Look up the definition that matches the usage of the word in the sentence and record it as well. Be prepared to share this with your group. 
Discussion Director: Your role is to stimulate and instigate discussions. Write four to six questions about the chapter(s) you have just read. These questions will be used for group discussion during the next meeting. Questions you should ask yourself while reading are: Who? What? Where? When? Why/ How? Details? Inferred? What if? Opinion? 
Art Director: Your role is to draw pictures of what happened in the chapter(s). Be sure to include specific details from the story in your picture and record the page number where this image comes from. Also include why you included those elements in your pictures.   
Connector Director: Your role is to connect the book to students’ way of life. It is your job to find a way to connect what you read, to something that might happen, or has actually happened in the past. Question you should ask yourself while reading are: How is this book like real life? How is it like your life? Those of your group?
Literary Luminary: Your role is to choose a passage to read to the group, and explain why it's been chosen. Please record page numbers. Questions to ask yourself could include: Why did I choose this passage? What particular elements does this passage have that makes you want to share it with the group?
Appendix L
In Flanders Fields

In Flanders fields the poppies blow
Between the crosses, row on row,
That mark our place; and in the sky
The larks, still bravely singing, fly

Scarce heard amid the guns below.

We are the Dead. Short days ago
We lived, felt dawn, saw sunset glow,
Loved, and were loved, and now we lie
      In Flanders fields.

Take up our quarrel with the foe:
To you from failing hands we throw
The torch; be yours to hold it high.
If ye break faith with us who die
We shall not sleep, though poppies grow
      In Flanders fields.




By John MacCrae

Appendix M
We shall keep the faith

Oh! You who sleep in Flanders' Fields
Sleep sweet - to rise anew;
We caught the torch you threw,
And holding high we kept
The faith with those who died.
We cherish, too, the Poppy red
That grows on fields where valor led.
It seems to signal to the skies
That blood of heroes never dies.
But lends a lustre to the red
On the flower that blooms above the dead
In Flanders' fields. 
And now the torch and Poppy red
Wear in honour of our dead.
Fear not that ye have died for naught:
We've learned the lesson that ye taught
In Flanders' fields.




By Moina Michael
Appendix N
In Flanders Fields (An Answer)

In Flanders Field the cannon boom,
And fitful flashes light the gloom,
While up above; like eagles, fly
The fierce destroyers in the sky;
With stains, the earth wherein you lie,
Is redder than the poppy bloom,
In Flanders Field. 

Sleep on, ye brave, the shrieking shell,
The quaking trench, the startled yell,
The fury of the battle hell,
Shall wake you not, for all is well.
Sleep peacefully, for all is well.
Your flaming torch aloft we bear,
With burning heart, an oath we swear
To keep the faith, to fight it through,
To crush the foe, or sleep with you,
In Flanders Field.

By C.B. Galbreath
Appendix O
America's Answer

Rest ye in peace, ye Flanders dead
The fight that you so bravely led
We've taken up. And we will keep
True faith with you who lie asleep,
With each a cross to mark his bed,
And poppies blowing overhed,
When once his own life-blood ran red
So let your rest be sweet and deep
      In Flanders Fields.

Fear not that ye have died for naught;
The torch ye threw to us we caught,
Ten million hands will hold it high,
And freedom's light shall never die!
We've learned the lesson that ye taught
      In Flanders' fields. 




By R.W. Lillard

Appendix P

Think-Pair-Share Self and Partner Evaluation 

Name: __________________________________________________________________

Partner: _________________________________________________________________

Date: ___________________________________________________________________

	
	Novice
	Practitioner
	Proficient
	Master

	1. “Think”
	I did not think about the “Reply” poem individually. 
	I had a difficult time thinking about the “Reply” poem
	I thought about the “Reply” poem to the best of my ability. 
	I surpassed my abilities in thinking   critically about the “Reply” poem.

	2. “Pair”
	I had a hard time saying on task and cooperating. 
I did not listen to my partner or allow them to speak. 
	I needed prompting to stay on task. I had difficulties cooperating with and listening to my partner and allowing them to speak. 

	I contributed to the partnership by staying on task and cooperating with my partner. I listened to my partner and allowed them to speak freely for the most part. 
	I contributed to the partnership by following directions, staying on task. I listened to my partner and allowed them to speak freely.

	3. “Share”
	I did not share or express my thoughts and opinions about the poem. I did not make an effort to keep discussion going.
	I had a difficult time sharing and expressing my thoughts and opinions about the poem. I struggled to keep the discussion going.
	I was able to share and express my thoughts and opinions about the poem for the most part.  I tried to keep the discussion going.
	I was able to clearly share and express my thoughts and opinions about the poem. I contributed to keep the discussion going.

	4. Poem Analysis
	I did not take any notes 
I made little effort and there was no textual evidence to support the few comments I did make. 
.


	My notes were difficult to understand.

There was little evidence of my thoughts and opinions. There was very little evidence from the text to support my thoughts. 

	My notes reflected the basic information requested and thought. My answers were comprehensive but could have been supported by more textual evidence.  

	My notes
were complete.

My answers

reflected in-depth

thought and

thinking

outside the

box.

My answers were detailed and I made appropriate inferences which were supported by textual evidence. 


Please write down your classification that you feel you met in each of the four categories:

1. Think


____________________________

2. Pair


____________________________

3. Share


____________________________

4. Poem Analysis
____________________________

Now write down your classification that you feel your partner met in each of the four categories:

5. Think


____________________________

6. Pair


____________________________

7. Share


____________________________

8. Poem Analysis
____________________________

Pick the ability that you do best. Describe some of the ways you think you have demonstrated this ability during the Think-Pair-Share activity.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What do you feel you need to work on? How do you intend to proceed?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Pick the ability that your partner does best. Describe some of the ways you think they have demonstrated this ability during the Think-Pair-Share activity.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What do you feel they need to work on? How do you suggest they do so?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Appendix Q
“Expressing Feelings, Moods and Atmospheres: 

A Mini Lesson on How to Write a Haiku”

Lesson Rationale: 
During the lesson students will be taught what a haiku is, how to write a haiku, and will be presented with a sample haiku. Through modeling and writing haiku as a class, students would increase their familiarity and comfort with haiku writing and at the end of the lesson, will write one individually. Students can use writing to express, explore, and reflect on their thoughts, feelings, beliefs and experiences. However, for some students, writing poetry is seen as being very intimidating. Haikus are a genre of poetry that most students feel is accessible to them. It is also a genre of poetry which is usually highly personal to allows the reader to feel like they are there, experiencing that specific event. 
Grade Level: 9
Lesson Topic: “Expressing Feelings, Moods and Atmospheres: A Mini Lesson on How to Write a Haiku.”
Length of Lesson : 10-15 minutes
Materials/Resources Needed For Lesson: 
· Permanent marker
· Overhead projector
· Transparencies
· Dry erase markers 
· Handout (which is located at the end)
Organizational Approach: 
· Teacher explanation 
· Teacher modeling 
· Class brainstorming session on ideas
· Class feedback to create haiku
· Individual writing
Step-by-Step Lesson Activities:
· I would begin my mini lesson by explaining to my students that they will be eventually writing their own haikus.

· I would ask the class if anyone knows what a haiku is. 

· I would explain what a haiku is, what it looks like and what it does:

· The Haiku is of Japanese origin. The English interpretation is three short lines of five, seven, and five syllables respectively.

· The words of a haiku speak of a mood, a strong feeling, or an atmosphere. Although the poem is usually about nature, a person’s thoughts and emotions are included. 

· The order to a haiku is as follows:

1. The first line contains the setting (5 syllables).

2. The second line conveys the action (7 syllables).

3. The third line completes the thought (5 syllables).

· I would then explain some tips and issues to keep in their minds while writing a haiku. The students will be given a handout including these tips and suggestions after the instructions have been completed. 

· Haiku poems focus on one element and are always written in the present tense. This allows the reader to feel like they are there, experiencing that event. 

· A haiku should leave the reader thinking, wondering and questioning. 

· It should provide not only a sense but an insight.

· Word choice is very important due to syllable constraints.

· The magic of good haiku lies in the power of suggestion. This allows the reader to think about what you are inferring, implying, etc… 

· The one visual image creates a tension designed to make the reader think.

· This tension is usually produced by presenting a contrast and forcing the reader to make the connections between seemingly disjointed parts of the image by not showing the whole picture. 

· I would present the following sample haikus that I wrote. 

Lying here helpless,



Lying here helpless,

I watch the dark clouds darken

I watch the dark clouds brighten,

Can they feel my pain? 


The ray of hope shines. 

· I would then model how I wrote this haiku. First I decided who the subject was (a wounded solider). Then I chose my location (lying on a battlefield wounded or dying), my action (watching the dark clouds filled with gunpowder, and the smell of death), and completed my thought (wondering if the other soldiers or nature, seen in the clouds, can feel his pain?).

· In choosing my words, I counted syllables to see if they fit. If they did not, I thought of synonyms that would work with what I wanted to say and the amount of syllables needed. 

· Note the change of tone when I use different adjectives. 

· The handout would be distributed to the class. 

· As a class, we would have a brainstorming session to inspire them in their haiku writing. I would record their ideas on the overhead transparency. 

· What perspective are they going to take? Whose story are they going to tell?

· I.e. Do they want to take a soldier’s perspective? Living or dead?

· I.e. Do they want to take a family member’s perspective? Who are they going to be?  

	Who?
	More Info

	
	

	
	

	
	

	
	


· After creating a list of possible perspectives, students would brainstorm possible ideas in which their haiku could be set in, what are likely actions that would be conveyed in that particular setting, and the thought surrounding the location and action. 

	Location
	Action
	Thought

	
	
	

	
	
	

	
	
	

	
	
	


· Through the generation of these lists (which would remain on for the duration of the haiku writing), we would create a haiku poem together as a class on an overhead to model how you apply these steps to create a haiku.

· Students would then individually create their own haikus by choosing a perspective, deciding their location, action, and thought they wanted to convey in the poem. Students would be able to refer back to their handouts at any time for tips and suggestions. 

Appendix R

Haiku Brainstorm

	Who?
	More Info

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	Location
	Action
	Thought

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Appendix S
Things to remember when writing Haikus: 

1. The first line contains the setting (5 syllables).

2. The second line conveys the action (7 syllables).

3. The third line completes the thought (5 syllables).

· The words of a haiku speak of a mood, a strong feeling, or an atmosphere. 

· Although the poem is usually about nature, a person’s thoughts and emotions are included. 

· Focus on one element and write in the present tense. 

· Allow the reader to feel like they are there, experiencing that event. 

· Should leave the reader thinking, wondering and questioning. 

· Should provide not only a sense but an insight.

· Word choice is very important, so remember to count syllables to see if they fit. 

· Use synonyms when necessary. 

· One visual image creates a tension designed to make the reader think.

· This tension is usually produced by presenting a contrast and forcing the reader to make the connections between seemingly disjointed parts of the image.  

Before writing… 

1. Decide what the subject is.

2. Chose setting. 

3. Choose an action you want to convey.

4. Complete your thought.

Appendix T

Rubric for Haikus

Superior (5)

· The haiku presents a clear mood, atmosphere, or a strong feeling.

· The haiku uses the form properly to interpret the idea creatively and effectively.

· Focus is on one element and is written in the present tense. 

· Allows the reader to feel like they are there, experiencing that event and leaves the reader thinking, wondering and questioning. 

· Provides not only a sense but an insight into a person’s thoughts and emotions.
· Uses specific, concrete images to create vivid images. 

· Clear perspective, setting, action and thought. 
· Word choice is well thought out and the required amounts of syllables are used.  

Acceptable (3)

· The haiku presents an unclear mood, atmosphere, or a strong feeling.

· The haiku uses the form properly to interpret the idea, creatively and effectively.

· Focus is not clear; is written in the present tense. 

· Allows the reader to feel like they are there, experiencing that event but does not leave the reader thinking, wondering and questioning. 

· Provides an insight into a person’s thoughts and emotions.
· Uses specific, concrete images to create vivid images. 

· Clear perspective, and setting but action and thought could be better illustrated.
· Word choice could be enhanced; the required amounts of syllables are used.  

Weak (1)

· The haiku presents an unclear mood, atmosphere, or a strong feeling.

· The haiku misuses the form to interpret the idea, creatively and effectively.

· Focus is not clear; it is not written in the proper tense. 

· The reader feels disconnected, not thinking, wondering or questioning. 

· Provides a slight insight into a person’s thoughts and emotions.
· Uses vague, insubstantial images to create nebulous images. 

· Unclear perspective, setting, action and thought.

· Word choice should be enhanced and the required amounts of syllables are not used.  

Appendix U

National Film Board of Canada’s Forgotten Warriors: 

The Story of Canada’s Aboriginal War Veterans directed by Loretta Todd
Appendix V
Topic Suggestions for Remembrance Crest

Tell the story of a Courageous Canadian: Whose story will you tell?

· Choose a courageous Canadian; OR 

· Choose a group of Canadians who served Canada during the 1900s, and whose war time experience or activities are of interest to you. 
	Courageous Canadians
	Character Traits
	Symbol / Visual

	Canadians who served in Italy 1943-1945
	Courage, Service
	100,000 
Italy Star

	The Royal Canadian Navy
	Fearlessness, Adventure
	Ship 
Insignia

	The Royal Canadian Air Force
	Team Work, Bravery
	Plane 
Insignia

	Ernest "Smoky" Smith
	Courage, Friendship, Determination
	A photo of him from the Web

	Royal Canadian Army Medical Corps
	Knowledge, Stamina
	Stethoscope 
Penicillin

	Nursing Sisters
	Selflessness, Tough minded
	A picture from the Web

	A Relative
	Courage under fire, Leadership, Adventuring spirit, Perserverance
	A picture of him or her from home

	Army Artist/Journalist
	Creativity, Knowledge, Bravery
	A picture or piece of work from an Army artist or journalist

	Victoria Cross Winners
	Bravery, Courage, Sacrifice
	Picture of Victoria Cross from Web. Picture of Victoria Cross winner from Web


Ideas for Courageous Canadians, groups and organizations to do your project on:
· Canada's Veterans: Honour and remember a Canadian War veteran or a veteran from your family, your community, or your province. 
· Victoria Cross Winners: Three brave Canadians who served in Italy were awarded their country's highest honour for bravery. Telling their stories would each make a great project. There were 16 Canadians who won the Victoria Cross during the Second World War. Was one of them from your province or town? 
· The Canadian Military: Tell the story of the young Canadians who served:
· In the Air:   as pilots, as paratroopers, as bombers and gunners. 
· On Land:   as armoured tank drivers, as infantry, as engineers, as signallers, as artists. 
· On the Sea:   in corvettes, in frigates, in destroyers. 
· Native Soldiers: The stories of many brave native Canadians may be found in the book Native Soldiers, Foreign Battlefields. You might like to try your hand at primary research and tell the story of a native soldier from your local area.

· Nursing Sisters: Thousands of young Canadian women served in Italy and all over Europe as nurses in the Second World War. Their stories would make a wonderful subject for you project. 
· The Royal Canadian Army Medical Corps: They served close to the front. Like the men they were trying to help, they sometime lost their lives. 
· Canadian Virtual War Memorial: Did you know that the names of all Canadians who gave their lives for Canada during wartime service are preserved for all time in a Virtual War Memorial on the internet? Was there someone from your family, your town, who died in Italy? Try your hand at original research; see if you can honour and tell their story. 
· Talk to your parents, grandparents, or older people in your community. They may have stories and suggestions that will really surprise you! 
· This website could also prove to be helpful in additional research: http://www.vac-acc.gc.ca/youth/sub.cfm?source=history/other 

Appendix W
Remembrance Crest Instructions & Work Plan

Purpose: To help keep the torch of Remembrance burning in preparation for our display. The Remembrance Crest will portray, with pictures, images, and words, a Courageous Canadian, group or organization that played an important role in war. 

The activity will consist of five steps:

6. Research: You will begin the activity by researching Canada's role in various wars to gain a general understanding of it.
You are asked to keep the following points in mind while doing these activities:
· How do you think the Canadian soldiers who were involved in war felt? 

· Do you believe that we as Canadians have reason to remember and honour our Veterans? 

· Did any person, group, or organization stand out to you while reading? Which one and why? 
· In preparation for creating your Remembrance Crest, how do you think you might depict a certain topic with symbols, pictures, and words?
7. Decision: You will then choose a topic (person, group, or organization) that played an important role in war. Please see the Topic Suggestions sheet if you are having troubles choosing a specific topic.

8. Work Plan: The work plan (located below) will help you design your Remembrance Crest. Please use the references provided for you to research further your chosen topic and fill out the work plan. Completion of the work plan will provide a step-by-step guide to create your own Remembrance Crest. 

9. Remembrance Crest: The main activity is to create a Remembrance Crest which will depict, with words, pictures, and images, your specific topic. You may draw and colour pictures and words directly on the crest, print pictures or images from the Internet, or photocopy pictures from texts which portrays each quadrant. Please be as creative as possible in designing your crest. 

10. Display: The completed Work Plan can be used as a set of speaking notes to help you explain your completed Remembrance Crest during the end of unit display. You will have the opportunity to describe your Crest to classmates, other students, teachers, and guests during the Remembrance Display.

Title: ___________________________________________________________
(Give your crest a title)

Motto: __________________________________________________________
(A word or phrase which describes your crest)

 

Quadrant 1
Give a general description of your topic (person, group, organization, etc.) in two or three sentences. 

___________________________________________________________
___________________________________________________________
___________________________________________________________

 

Quadrant 2
What does the topic you chose have to do with Canadian involvement in war (Include dates and places if necessary.)

___________________________________________________________
___________________________________________________________
___________________________________________________________

 

Quadrant 3 
What makes your topic a significant part of Canada’s military history?

___________________________________________________________
___________________________________________________________
___________________________________________________________

 

Quadrant 4 
What aspect of your topic did you find interesting as you researched it?

___________________________________________________________
___________________________________________________________
___________________________________________________________

Character Traits
Name two virtues (qualities) that you would associate with this Courageous Canadian or group of Canadians.

___________________________________________________________
___________________________________________________________
___________________________________________________________

Appendix X
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Appendix Y
Rubric for Remembrance Crest Representation 

	
	Excellent
	Good
	Areas for Improvement

	Evidence of creativity and imagination.  
	
	
	

	Demonstrated reflection and thought in representation.
	
	
	

	Evidence of factual information from the reference texts. 

Answered and included all required elements.
	
	
	

	Remembrance Crest is exceptionally attractive in terms of colour and neatness. 
	
	
	

	Spelling and punctuation are correct throughout.
	
	
	

	Used class time productively and efficiently.

Kept on task and did not distract others. Was focused on getting work done.
	
	
	

	Used the opportunity to do something creative to its fullest extent.
	
	
	

	During Remembrance Display, clearly explained Crest to their best ability.

Showed strong interest and enthusiasm. 

Responded to questions when asked for further clarification. 
	
	
	


Appendix Z

Remembrance Website Exploration Worksheet
Please explore the following websites.

Veteran’s Affairs Canada Website: http://www.vac-acc.gc.ca/general/ 

The Memory Project: http://www.thememoryproject.com/
CBC Archives: http://archives.cbc.ca/index.asp?IDLan=1 

The Royal Canadian Legion: http://www.legion.ca/asp/docs/home/home_e.asp 

Library and Archives Canada – War and Military: http://www.collectionscanada.ca/war-military/index-e.html 

The National Online – Korea: The Forgotten War: http://www.tv.cbc.ca/national/pgminfo/korea/index.html ???

Assignment Questions:
1. Please visit and explore three out of six websites.

2. Record 5 interesting facts, opinions or ideas. 

3. Please be sure to view at least one interview with a Veteran on one of these websites and record the name of the person and the website in which it was found. 

Appendix AA

“Expressing Appreciation for Selfless Acts: 

A Mini Lesson on Writing Appreciation Letters”

Lesson Rationale: The ability to write a formal letter is one that will benefit students during their school days but also once they have entered adulthood. Formal letters of appreciation can be used to express gratitude to former teachers, coaches, potential employers, war veterans, guest speakers and many others who have put forth a special effort on another’s behalf. During this lesson students will be taught how to write a formal letter of appreciation and explore the purposes of such letters. Students will be introduced to the six parts of a formal letter through the use of PowerPoint slides, as well as the different formats of formal letters available for use. Templates and exemplars will be displayed on overhead transparencies as well as distributed to students to use as references. Along with the teacher, the class will create a sample letter of appreciation to a fictional former teacher. Through this activity it is expected that students will become more familiar with formal letter writing and recognize the differences between this type of letter and the personal letters that most have experience with. It is also expected that students will begin to recognize other potential uses for the formal letter and more specifically the formal letter of appreciation. Following the modeling and discussion of formal letter writing, students will brainstorm and generate ideas and opinions that they wish to express. They will then write a first draft of a formal letter of appreciation to a surviving war veteran. Students will be asked to demonstrate their knowledge of the writing process (pre-writing, organizing and drafting, revising, editing and proofreading, and publishing) after which the completed letter will be mailed to its intended audience.

Grade Level: Grade 9

Lesson Topic: “Expressing Appreciation for Selfless Acts”

Length of Lesson: 10-15 minutes

Materials/Resources Needed For Lesson: 
· Computer (PowerPoint)
· Projection screen
· Overhead projector
· Transparencies
· Chalkboard
· Chalk
· Template handouts
· Exemplar transparency
· Paper 
· Pencil or pen
Organizational Approach: 
· Teacher explanation and demonstration of PowerPoint visuals.
· Teacher modeling of templates and exemplars.
· Class discussion of the differences between the formal letter and the personal letter, as well as the differences between the different formats of formal letters.
· Class examination of exemplars (Teacher will read the examples. They will also be displayed on the overhead projector).
· Class creation of a sample letter of appreciation on the chalkboard.
· Individual writing, revising and sharing.
Step-by-Step Lesson Activities:
· The lesson will begin with the teacher asking students if they have ever written a formal letter or a letter of appreciation. If students in the class have experience with this type of writing they will be asked to share what they know with the class.
· Students will then view the PowerPoint slideshow which explains the different parts of a formal letter and gives instruction on how to compose a formal letter of appreciation. The slideshow also discusses the purposes of letters of appreciation.
· Students will be handed out templates of each of the three formal letter formats discussed. Students will be asked to explain the differences that they notice between the formal letter and personal letter that one would write to a friend or family member.
· The different uses of formal letters will also be discussed, as will the different possible uses for formal letters of appreciation.
· An example of a letter of appreciation will be read to students and displayed on the overhead projector. 
· Together as a class, students will go through the process of writing a formal letter of appreciation to a fictional former teacher or coach.
· Students will then individually brainstorm and create a draft of a formal letter of appreciation addressed to a war veteran. This draft will then be revised, edited and proofread by students themselves and their peers in order to prepare this letter to be sent to its intended audience. 
The Formal Letter: Block Form
Your Name

Address

Phone Number or Fax Number

E-mail Address (optional)

Date

Name of Receiver

Title

Company Name

Address

Dear _________: 

Paragraph 1: Introductory text

When writing a letter using block form, no lines are indented.

Paragraph 2: Body Text 

Skip lines between paragraphs instead of indenting.

Paragraph 3: Conclusion

Sincerely,

Your signature

Your name (typed)

Your title (if you have one)

The Formal Letter: Indented Form

Your Name

Address

Phone Number or Fax Number

E-mail (optional)

Date

Name of Receiver

Title

Company Address

Dear ______:


When using indented form, each paragraph is indented. Your name, address, phone number, and the date should be located at the top of the page, either in the centre, or indented on the right side of the page.


At the end of the paper, include your complimentary closing, and signature on the right-hand side of the page.

                                  Sincerely,

                                          Your Signature 

                                    Your Name

                                 Your title

The Formal Letter: Simplified Form

Your Name

Address

Phone Number or Fax Number

E-mail (optional)

Date

Name of Receiver

Title

Company Name

Address

SUBJECT LINE (use capitals)

When writing a letter using simplified form, write a subject line instead of a salutation. The subject line must be in all capitals.

At the end of the letter, write your name and title, all in capitals.

YOUR NAME
YOUR TITLE
Example of a Letter of Appreciation (Block Form)

John Doe

1019 Patterson Avenue

Dartmouth, Nova Scotia

B2K 1J3

October 29, 2004

Barbara Jones

Supervisor, Canadian Red Cross

1122 Mountain Road,

Halifax, Nova Scotia

B4L 6W2

Dear Mrs. Jones:

I would like to thank you so much for meeting with my class and answering our questions about your line of work. I learned many things about your philanthropic organization.

I appreciate you taking the time out of your busy schedule to share your knowledge and experience with me and my class. One of the most important things I learned was how you send people all over the world to help others after a disaster. There are too many wonderful things that you do locally and nationally to mention.

I am sure the many people your organization has helped will never forget it. I appreciate you and your colleagues’ hard work, and it makes me feel better to know that organizations like your exist should I or anyone I know experience the need for such aid. Thank you again for your dedication. 

Sincerely,

Signature of John Doe

John Doe 

Appendix BB

See [BB]Mini Lesson Appreciation Letters.ppt on CD 

Appendix CC

Peer Editing Form

Name: __________________________________  

Partner's Name: ___________________________

Date: _________________
1. Does the letter of appreciation follow the format of a formal business letter (heading, inside address, greeting, body, complimentary close, and signature line)?

2. Does the first paragraph of the body of the letter offer appreciative words and state clearly the reasons for writing the letter? 

3. Does the second paragraph contain a line or two addressing the good deed of the person and what it may have cost them (ex. Thank you for taking time out of your busy schedule…)? Does the author demonstrate that they have thought about the value of the deed performed?

4. Are the author’s ideas, opinions and emotions presented clearly and concisely?

5. Does the letter close with a final statement of thanks and a positive outlook for the future?

6. Place brackets around sentences that are hard to understand or read.

7. Indicate any mechanical errors, including spelling, punctuation, and grammar.

Appendix DD

Rubric for Letter of Appreciation

Superior (5)

· The student listened attentively during the presentation of the mini lesson on “How to Write a Formal Letter”.

· The student applied this format when drafting their own letter.

· The student demonstrated a sound understanding of the writing process (brainstorming/prewriting, organizing and drafting, revising, editing/proofreading, and publishing).

· The final draft of the letter is clear as are the ideas, opinions and emotions of the writer.

· The letter is logical and easy to follow.

· The letter is void of any spelling mistakes or other major grammatical errors and ready to be mailed to its intended audience or displayed.

Acceptable (3)

· The student listened and paid attention for the majority of the mini lesson presentation.

· The student used the templates provided in the mini lesson in order to draft their letter.

· The student demonstrated an understanding of the writing process though may have struggled in certain areas (ie. editing/proofreading their own letter or that of a peer).

· The final draft of the letter is clear for the most part as are the ideas, opinions and emotions of the writer.

· The letter is logical and easy to follow for the most part.

· The final draft of the letter is void of any spelling mistakes and almost ready to be mailed or displayed.

Weak (1)

· The student did not listen or pay attention during the mini lesson presentation.
· The student did not adhere to the format of a formal letter.
· The student did not demonstrate an understanding of the writing process. 
· The letter is unclear. It is hard to figure out what the writer is trying to say.
· The final draft of the letter is not easy to follow.
· The final draft of the letter contains spelling mistakes and grammatical errors. The student will be required to proofread and reproduce the letter before it can be mailed or displayed.
Appendix EE

See [EE] Diaries, Biographies & Historical Fiction.ppt on CD 

Appendix FF

Bibliography for Lesson 8 Examples

Example of a Diary:

Frank, Anne. The Diary of a Young Girl. New York: Bantam Books, 1993.
Example of Historical Fiction:

Kogawa, Joy. Obasan. Toronto: The Penguin Group, 1983.
Example of a Biography:

“A&E Television Networks: Biography.Com.” 3 November 2004.


<http://www.biography.com/>
Appendix GG

Assignment: Write Your Own Piece of Historical Fiction

In this assignment, you will be writing a piece of historical fiction. Your writing will include the aspects of historical fiction, that were presented in the PowerPoint presentation and in class. Be sure to pay attention and include description, narrator/ point of view, plot development, and character development. Your writing can be about any aspect of Canadian involvement in World War I and World War II that we have discussed in class. Your historical fiction piece will be approximately 1-2 pages (double spaced long).
A few things to remember about historical fiction:

· It tells a “good” story.

· It conveys the flavor of the historical period.

· It authentically captures the people of the period, their values, and their habits.

· It uses dialogue to make the characters sound authentic but not artificial.  
· It faithfully uses historical knowledge to avoid distorting history.

· It fairly and sensitively portrays different sides of the compelling issues of the period.

· It gives us insight into contemporary problems as well as helps us understand the problems of the past.  

Due date: Your first completed draft is due tomorrow where it will be revised and edited.  The final draft is to be completed for Friday morning. Please submit your revised first draft along with your final draft in order to show the corrections you made. 

The final draft will be marked according to the following criteria:

1. Content /40: Reflects the aspects of historical fiction discussed in class.

· Uses historical knowledge to avoid distorting history. Conveys the flavor of the historical period and authentically captures the people of the period, their values, and their habits  /10 
· It gives us insight into contemporary problems as well as helps us understand the problems of the past  /10
· It tells a “good” story  /10
· Uses dialogue to make the characters sound authentic but not artificial /10
2. Grammar /10
· Spelling and Mechanics /10

Total: /50

Appendix HH

Literature Talks Self Evaluation 

Name:__________________________________________________________________

Book:___________________________________________________________________

Role:___________________________________________________________________

Did you meet the requirements of your assigned role? Yes? How did you accomplish this? OR No? Why did you not accomplish this?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What part of your role did you excel at? Please explain. 

________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What part of your role challenged you? Please explain. 

________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Which areas do you feel needs improvement? How can you accomplish this?

________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What do you think your group members would say was your greatest contribution? 

________________________________________________________________________________________________________________________________________________________________________________________________________________________

What do you think your group members would say would be the area you need to improve upon?  

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Appendix II

Active Listener, Responder and Participator Self Evaluation

Name: __________________________________________________________________

Date: ___________________________________________________________________

Did I…?
	
	Always
	Sometimes 
	Seldom

	Remove distractions
	
	
	

	Always look at the speaker
	
	
	

	Remain alert, silent and still
	
	
	

	Reinforce presenter in appropriate ways
	
	
	

	Listen attentively
	
	
	

	Ask questions/ make appropriate comments
	
	
	

	Think about the message
	
	
	

	Activate background knowledge
	
	
	

	Evaluate the information
	
	
	

	Offer my opinions, feelings and ideas
	
	
	

	Give facts and reasons to support my opinions.
	
	
	

	Ask clear questions and make clear statements
	
	
	

	Respond to other students questions, interests, problems, and concerns
	
	
	

	Share equally in the discussion 
	
	
	

	Suggested ideas, other ways to solve problems, or new directions for the group to explore
	
	
	

	Allow others to speak without interruption
	
	
	

	Offer positive feedback to other group members whether you agreed or not.
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